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CHAPTER I 
INTRODUCTION 
Statement of the Problem,— The problem in this study is to compare 
certain measured traits of personality and intelligence for a group of 
pupils who attended regularly the Bush Mountain Elementary School, 
Atlanta, Georgia, with a group of pupils who attended irregularly the 
same school. 
Purpose of the Study.-- The purpose of this study is to answer the 
following specific questions: 
1. Is there a significant difference between the tested intelli¬ 
gence of pupils who attend school regularly and those who do 
not attend school regularly? 
2. Is there a significant difference in traits of personality 
between pupils who attend school regularly and those who do 
not attend school regularly? 
3. What reasons do parents give for the attendance of their 
children in school? 
U. What reasons do parents give for the non-attendance of their 
children in school? 
Collection of Data.— In order to select the subjects for the study 
it was necessary for the writer to examine the attendance status of the 
one hundred-ninety three pupils enrolled in the Bush Mountain Elementary 
School for the first semester 19U8-1949. 
This examination revealed that there were twenty-two pupils who had 
not missed a single day during the semester. These were the pupils who 
were referred to as the group who attended school regularly. 
1 
2 
In order to determine the subjects in the group that did not attend 
school regularly, the writer selected twenty-two pupils who had been 
absent ten or more times. Each of these subjects was paired with a 
member of the regularly attending group on the basis of sex, age, and 
grade. The chronological ages of these two groups ranged from six 
years and nine months to fourteen years and five months. As a result 
of this matching process the twenty-two pairs of subjects were composed 
of twenty-two boys and twenty-two girls. There were three pairs from 
the first grade, four of whom were girls. Their ages ranged from six 
years, nine months, to seven years, four months. Two pairs of subjects, 
all boys, were from the second grade. They ranged in age from six 
years, eleven months, to nine years and nine months. Four pairs of 
subjects were from the third grade. Four of these were girls. Their 
ages ranged from eight years and ten months to ten years and ten months. 
From the fourth grade there were five pairs of subjects, six of whom 
were girls. The age range for this group was nine years, nine months, 
to thirteen years and four months. Selected from the fifth grade were 
four pairs of subjects. Of this number four were boys. 
The ages in this group ranged from eleven years, seven months, to 
fourteen years, five months. Two pairs, of whom two were girls, were 
taken from the sixth grade. The ages in this group ranged from eleven 
years, five months, to fourteen years. From the seventh grade there 
were two pairs, of whom two were boys. The ages in this group ranged 
from eleven years to fourteen years and five months. 
The tests used in this study were the California Mental Maturity 
Test and the California Personality Test. A copy of these tests is 
3 
included in the appendix. 
The California Test of Personality is unique in that it is available 
in five different series ranging from the primary to the adult level. 
It attempts to measure twelve components relating to self-adjustment 
and social adjustment. Each series is composed of nYes" and nNo" ques¬ 
tions which are designed to measure such aspects of adjustment as self- 
reliance, estimate of personal worth, sense of personal freedom, feeling 
of belonging, knowledge of social tendencies, social skills, freedom 
from anti-social tendencies, family, school, and community relations 
2 
The California Test of Mental Maturity is unique in that it samples 
the maturity of memory (immediate and delayed); of apperceptive processes, 
of spatial relationships, and of logical and mathematical aspects of 
reasoning. Certain tests are presented in verbal and others in non¬ 
language form in order to obtain a separate evaluation of each of these 
aspects of mental maturity. 
The ensuing paragraph describes the manner in which the data were 
collected. The first step was that of administering the California Test 
of Mental Maturity to the subjects selected for the study. Two thirty- 
five minute periods were allowed for the test. Explanations and distri¬ 
bution of test booklets, pencils, and paper required about ten minutes 
for each period. Thus, two periods of about forty-five minutes each were 
allowed for the entire administration, pages one to twelve were given 
in the morning, and after a recess the remainder of the test was administered 
Wendell W. Cruze, Educational Psychology (New York, 19h2), p. llii. 
2 “ 
Elizabeth T. Sullivan et al., California Test of Mental Maturity 
(Los Angeles, 19U6). 
in the afternoon. Because of different grade levels, this test was adminis¬ 
tered to five distinct groups. Five days were required to complete the 
testing. Pupils were tested in this orders group one, grade sevenj group 
two, grades four, five, and six; group three, grade three; group four, 
grade two; and group five, grade one. 
The writer was assisted in administering the tests by a co-worker who 
was familiar with the testing technique. The papers were scored. The 
pupils* chronological ages and intelligence quotients were computed. 
1 
After the mental test was given, the California Test of Personality ^ 
was administered to the same group of pupils. The administration was very 
simple. Thirty-five minutes were allowed for the test. Explanations and 
the distribution of test booklets required about ten minutes. Thus, a 
period of about forty-five minutes was allowed for the entire administration. 
The test was administered to five distinct groups with respect to their 
grade level. Pupils were administered personality test precisely as they 
were given the mental test. 
The presentation and interpretation of the data obtained from the tests 
may be seen in Chapter II. 
Review of the Related Literature.— According to Otto, school attend¬ 
ance may be divided into two parts. Part one centers around the problem 
of getting all the children of school age to enroll in school, and part 
two is concerned with the problem of making certain that children who are 
already enrolled will attend regularly. Part one has been accomplished to 
a large degree through compulsory attendance laws of some states and through 
- _____ 
Elizabeth T. Sullivan, et. al., California Test of Personality 
(Los Angeles, 19U2). 
5 
public sentiment» In the case of rural schools in some states, children 
1 
attend school largely through public sentiment* 
The most vital problem dealing -with school attendance is the one of 
keeping the enrolled child's attendance regular in the elementary school* 
The real significance of the amount of non-attendance can be seen in 
various communities within states. In 1938 the public elementary schools 
in the United States were in session 173*3 days, the range being from lL|2.i| 
days in Mississippi to 186.9 days in Maryland. The average number of days 
attended per pupil was ll;9.3 for the forty-eight states, the range being 
2 
from 109 in one state to 160 to 169 in nine states. 
The causes of non-attendance are not always as apparent as one might 
think, Otto reports that some investigations, which relied largely on 
statements made by pupils or parents, found that about fifty per cent of 
3 
non-attendance was caused by the illness of the child. Although subse¬ 
quent studies reveal that illness was the main cause of non-attendance 
among pupils of poorer sections, it was not among the principal 
causes in the earlier studies* Such factors as distance from school, 
parental neglect, farm work, and complex social problems were found to be 
k 
of greater significance than illness* 
Otto also relates that G. H. Reavis, in an attempt to discover the 
 T  
Henry J. Otto, Elementary School Organization and Administration 
(2nd ed*, New York, I9U1), pp. 327-329. 
2 
Ibid., p. 327. 
3 
Ibid., p. 327. 
  
Ibid. p. 327. 
6 
factors which have the greatest influence upon the school attendance in 
five rural counties in Pennsylvania, reached the conclusion that the five 
most important factors (out of a list of fifty possible factors) were 
distance from school, type of teacher, and kird of community. 
In Jennings' study of the attendance records of a number of white pupils in 
Rutherford County, it was found that the average child in the Shelby County 
System was absent 11.3 days during the year, as compared with the average 
child in Rutherford, who was absent eighteen days. Personal sickness and 
2 
work in the home rated higher than the other causes listed. 
Mason reported that respiratory disease and epidemics led all causes 
of absence. 
In 19l|.0 Bermejo made a study of the attendance service in American 
cities. He states that illness kept more children out of school in cities 
than did any other cause. In rural sections, illness occasioned approxi¬ 
mately twenty per cent of the absences, while in some cities it caused as 
II 
much as sixty per cent of all absences. 
Gray, in the Bibliography of Research Studies in Education, of which 
she is compiler, makes the observation (based on Anne Galloway's thesis, 
'•Relations between Socio-Economic Status, Health, and School Attendance") 
 j  _____  
Henry J. Otto, Elementary School Organization and Administration 
(2nd ed., New York, 191iU), pp. 32ü-3^. 
2 
Joe Jennings,"A Study of Absences from School in Two Counties of 
Tennessee," Peabody Journal of Education, IV (March, 1927), 2?6-293. 
3 
H. H. Mason, "Health and Regularity of Attendance," Teachers' College 
Record, XXIV (January, 1923), 25-26. 
U 
F. V. Bermejo, The School Attendance in American Cities (Menasha 
/Wisconsin^, I9h0), pp. 97-99. 
that children having physical defects reported by the school doctor were 
absent more often than those not having defects] that diseased children 
were absent for longer periods of time than those ill only occasionally] 
that the home conditions were controlling elements in school attendance 
and health] and that there was an inverse relationship between socio- 
1 
economic status, health, and school attendance. 
In the same compilation Gray points out the fact (found in Oscar 
Snyder's thesis, " A Study of the Causes of Absence in An Elementary 
School") that 75.5 per cent of all absence was due to the illness of the 
child] and that the common cold was the single cause responsible for the 
2 
greatest number of absences. 
3 
Bond indicates in his study that sickness, seasonal occupations, 
lack of transportation, retardation, economic pressure, and teacher- 
pupil conflicts played a large part in curtailing the regular attendance 
of Negro youth. 
Johnson reveals in his individual study of children that family dis¬ 
organization, decease of parents, illness of parents, poor adjustment to 
the school situation, mental confusion, lack of interest in school,mal¬ 
adjustment to teachers and other pupils, and economic status of the home 
h 
were major factors in non-attendance. 
1 
Ruth Gray (compiler), Bibliography of Research Studies in Education, 
1938-1935 (Washington, D. C., 19U0), p. 2bh. 2 
Ibid., p. 286. 
3 
Horace Mann Bond, The Education of the Negro in the American Social 
Order (New York, ±93h), pp. 293-303. 
h 
Charles S. Johnson, Growing Up in the Black Belt (Washington, D.C., 
19U1), PP. 123-13U. 
8 
12 3 
Cruze, Symond, and Shaffer listed frustration as a reason for non- 
attendance. The child may be thwarted by his lack of ability, the diffi¬ 
culty of the subject, illness, poor eyesight, competing social interests, 
h 
or some other reasons. 
Kvaraceus found in his study of the passaic group of delinquent 
5 
children that much of their behavior may be ascribed to frustration. 
In Gray's compilation it is also reported that Vernon C. Walker 
found that non-transporting school average 3*6 per cent lower in attend¬ 
ance than nearby transporting schools and nearly eight per cent lower 
6 
than city schools in average daily attendance. 
Work as a cause of non-attendance is the first on the list of causes 
given in a study made by the National Child Labor Committee and the 
7 
Children's Bureau of the United States Department of Labor. 
 T  
Wendell W. Cruze, Educational Psychology (New York, 1932), p. k23» 
2 
Percival Symond, The Dynamics of Human Adjustment (New York, 19li6), 
p. 117. 
3 
Laurance F. Shaffer, The Psychology of Adjustment (New York, 1936), 
p. 117. 
il 
Ibid., p. 117. 
5 
William C. Kvaraceus, Juvenile Delinquency and the School (New York, 
19U5), P. 135. 
6 
Ruth Gray (compiler), Bibliography of Research Studies in Education, 
1938-1939 (Washington, D. C., 19L0), p. 28L. 
7 
United States Department of Labor, Child Labor Bulletin, Vol. 3 
(Washington, D.C., 19ill), p. 5. 
12 3 U 
Sullenger, Cole, Hawkins, and Wood indicated in their studies that 
parental indifference caused a large per cent of non-attendance. 
5 
Healey and Bronner made a comparative study of 105 delinquent children 
and 105 non-delinquent children of as nearly the same age as possible. The 
two groups were matched for adjustment to the family, emotional experiences, 
etc. The members of the delinquent group were found to have less desirable 
histories than the non-delinquents, and were more restless and hyperactive. 
roor scholarship was registered for thirty-four per cent of the delin¬ 
quents as against only eighteen per cent for the non-delinquents. It was 
found that not all delinquents were considered as poor scholars. An 
achievement test was administered to both groups and the test revealed 
that the delinquents were twenty per cent below the standard for grade and 
age, and the non-delinquents were five per cent. 
Murphy made a comparative study of fifty truant delinquent boys and 
fifty non-truant boys selected at random from delinquents committed to 
the Ohio Bureau Research Department over a period of two years. The subjects 
 T  
S. T. Sullenger, "Some Social Factors in School Attendance," School 
and Society, LXI (February, 1935), i*0. 
2 
J. F. Cole, "Intrinsic Causes of Non-Attendance," School and Society, 
LVII (March, 19k3), 307. 
3 
Frank L. Hawkins, "Are Parents the Cause of Non-Attendance?" The 
School Executive, IX (December, 1939), 12. n 
Arthur Wood, "How Can I Improve My Attendance?" Educator, XXV 
(November, 1932), 186. 
5 
William Healey and Augusta F. Bronner, New Light on Delinquency and 
its Treatment (New Haven, 1936-1937), pp. 61-69. 
10 
were matched with respect to age, sex, and race. The non-truants had in¬ 
telligence and educational achievement superior to the truant group. The 
truant group made the poorest attainment in language usage, literature, 
geography, physiology, and hygiene. There was also a significant differ¬ 
ence as regards physical condition, the truant group being less healthy. 
For example, twenty-two per cent of the truants had defective vision as 
1 
compared with fourteen per cent of the non-truants. 
2 
In 1938 Spencer and Nemzek made a comparative study of the scholastic 
achievement of 200 discipline and 200 non-discipline pupils at the Foch 
Intermediate School, Detroit, Michigan. Each disciplinary pupil was 
matched with a non-disciplinary pupil so that chronological age, sex, 
grade in school, intelligence rating, and language spoken in the home 
were similar for each pair. It was found in all comparisons that the 
non-disciplinary pupils were superior in academic achievement to the dis¬ 
ciplinary pupils. 
Studies of problem pupils indicated that such pupils are less intelli¬ 
gent] lower in academic achievement, and more frequently retarded in school 
than non-problem pupils. cruze reports that E. M. Shulman in his study 
of problem boys and non-problem boys found that problem boys were inferior 
to their brothers in their grasp of school subjects. School retardations 
were more frequent among the problem brothers than the non-problem brothers. 
The problem brothers were found to be superior to their brothers in 
 1  
W. C. Murphy, "A Comparison of Fifty White Male Truants with Fifty 
White Male Non-Truants,'1 Journal of Juvenile Research, XXII (March, 1938). 
93-103.   
2 
Leo J. Spencer and Claude L. Nemzek, "Comparative Study of Two 
Hundred Discipline and Two Hundred Non-Discipline Students of the Foch 
Intermediate School, Detroit, Michigan," Journal of Social Psychology, 




Wetzel, in his report on school attendance and scholarship in the 
Senior High School, Trenton, New Jersey, states that there were 103 pupils 
who were neither absent or tardy during the entire year and that there 
were thirty-four pupils who were either absent or tardy ten or more times 
during the year. A comparison was made of the academic achievement of the 
entire school. The table showed that the pupils with perfect attendance 
records not only excelled the pupils who were irregular in attendance, but 
led the entire school in many cases by a whole point. The pupils with poor 
attendance records were below the average of the school. 
Gray has found in A. E. Tyler’s thesis, "Some Factors Conditioning the 
Progress of School Pupils," that the higher the attendance percentage, the 
higher the promotion rate; that the type of school organization has a 
positive relation to the achievement of the pupils enrolled; that the one- 
teacher stahool could not adequately meet the demands of the Junior High 
School students, and that the utilization of general intelligence tests is 
2 
essential in coping with the problem of differential instruction. 
3 
According to Shaffer the attitudes and habits of adjustment that the 
pupil learns depend mostly on the social relationship with the teacher. He 
states that a teacher whose traits of personality call forth unfavorable 
reactions from the students can wreck the best-planned curriculum provisions 
1 
William H. Wetzel, "School Attendance and Scholarship," School Re¬ 
view, XXVI (February, 1928), 118-120. 
2 
Ruth Gray (compiler), Bibliography of Research Studies in Education, 
1938-1939 (Washington, D. C.), 1940, p. 286. 
3 
Op. cit., p. 364-368. 
12 
for mental health. 
1 
Otto asserts that the teacher's attitude toward the pupils is the 
prime factor in determining the regularity of attendance. He states 
that if the teacher understands the home conditions and cooperates with 
the home in securing regular and willing attendance, develops the proper 
attitude toward her pupils and wholesome attitudes among them, the pupils 
will maintain a better rate of attendance in school. It is the teacher who 
exerts a potent influence in determining the environment and activities of 
children while they are in school, and she is held responsible for applying 
educational procedures which will prevent maladjustment, truancy, and 
behavior problems. 
The literature described in this review presents conflicting opinions 
as to the causes of non-attendance. However, each investigator has given 
recognition to the importance of attendance in solving many problems in 
the elementary and secondary school administration. It was observed 
that many reasons and factors were given for non-attendance. Of these, 
illness, work, poverty, personality conflicts, maladjustment, complex 
social problems, and educational opportunities were considered the most 
significant factors retarding attendance. Some writers suggest that 
regularity in attendance is an index of good adjustment and good scholar¬ 
ship, and irregularity in attendance is an indication of poor adjustment 
and poor scholarship. One conclusion which develops from the literature 
is that if attendance is to be improved in the schools, more attention 
must be devoted to the problems presented by these so-called major factors. 
- - 
Henry J. Otto, Elementary School Organization and Administration 
(2nd ed., New York, 19Uk)t pp. 336-337. 
CHAPTER II 
PRESENTATION AND INTERPRETATION OF DATA 
General Description of Treatment of Data,— In order to consider the 
results of this study, pertinent data will be presented and discussed 
under each of the four purposes proposed in Chapter I. 
In the discussion of the two groups of subjects, the ones who attended 
school regularly will be referred to as the "regular” group, while the 
ones who attended irregularly will be referred to as the "irregular" 
group. 
Chronological Age and Attendance.— Table 1 presents the age distri¬ 
butions for the boys and girls who served as subjects in this study. The 
median ages for the boys and girls are the same for the regular attendance 
group, while the median ages for the irregular attendance group differ. 
Despite the attempt to pair the subjects in the groups, both boys and 
girls of the latter group are older than the children of the regular attend¬ 
ance group. This should be remembered when attempting to interpret com¬ 
parisons between the two groups. This difference in age suggests that the 
irregular group is very likely composed of more retarded pupils. 
Mental Maturity and Attendance.— Data obtained from the administration 
of the California Test of Mental Maturity to the subjects of this study 
are presented in Table 2, page 15, and are given graphic treatment in 
Figure 1, page 16. 
The mean I. Q. of the regular pupils is 88.59j that of the irregular 
pupils is 72.18, and the difference is l6.1jl. The standard error of the 
13 
TABLE 1 
DISTRIBUTION BY SEX AND CHRONOLOGICAL AGE OF THE REGULAR 
AND IRREGULAR ATTENDING SUBJECTS 
Chronological 
Age 
Regular Attendance Irregular Attendance 
in Months Boys Girls Both Boys Girls Both 
170-179 1 2 3 
160-169 1 1 2 2 ii 
150-159 0 0 1 0 1 
lUO-li+9 2 2 k 2 1 3 
130-139 2 3 5 1 1 2 
120-129 1 1 2 0 1 1 
110-119 1 3 h 1 1 2 
100-109 1 0 1 1 1 2 
90- 99 1 0 1 0 1 1 
80- 89 
70- 79 
2 2 h 2 1 3 
N 11 11 22 11 11 22 
Median 125 125 125 1U2 135 IliO 
difference is 0.85. The t is nineteen, which indicates a very significant 
• 
difference. 
This tendency of the more intelligent child to attend school regularly 
seems consistent with common sense. Then too, it is not surprising to find 
this difference in view of the fact that the irregular attending group is 
older and, perhaps, retarded. 
Perhaps the type of mental maturity measured in this study indicates 
the child's capacity to learn and assimilate the various disciplines offered 
by the conventional curriculum. 
15 
TABLE 2 
A COMPARISON OF THE INTELLIGENCE QUOTIENTS AS COMPUTED FROM 
THE CALIFORNIA TEST OF MENTAL MATURITY FOR THE TWO 
























In an effort to analyze the pupils' reactions more thoroughly, the 
writer analyzed their responses to the sub-tests of the California test 
of Mental Maturity. The results of this procedure are reported in Table 
3. Here may be found the means, the difference between the means, standard 
error of the difference, and t for each of the sub-tests. 
The sub-tests "Immediate Recall "and'^Delayed Recall" are tests of audi¬ 
tory verbal memory. 
Table 3 shows that the mean for "Immediate Recall" for the regular 
pupils is 17.1*2 and the mean for the irregular pupils is 16.65. 
This same table shows that the mean score of the regularly attending 
pupils is higher than that of the irregular pupils. In order to determine 
the significance of the difference between the regular pupils and the 




















Figure 1.— Line graphs showing the distribution of I. Q. scores 
made by the regular and irregular attendance school 
children on the California Test of Mental Maturity. 
TABLE 3 
COMPARISON OF MEAN RAW SCORES FROM THE SUB-TESTS OF THE 
CALIFORNIA TEST OF MENTAL MATURITY FOR THE REGULAR 
ATTENDING AND IRREGULAR ATTENDING SCHOOL CHILDREN 














Immediate Recall 17.1*2 16.65 0.77 5.71 1.26 0.61 
Delayed Recall 7.25 5.67 1.58 3.01 0.66 2.39 
Sensing Right and 
Left 9.36 10.13 -0.77 3.39 0.75 1.03 
Manipulation of 
Areas 7.97 7.29 0.68 3.56 0.78 0.87 
Foresight in 
Spatial Situations 2.12 1.9U 0.18 1.21 0.27 0.67 
Opposites 9.77 6.81* 2.93 1.99 0.1*1* 6.55 
Similarities 9.5U 7-U7 2.07 2.82 0.62 3.3l* 
Analogies 7.92 5.90 2.02 3.00 0.66 3.06 
Inference 6.89 U.Ui 2.1*8 1.88 0 .1*1 6.05 
Number Series U.28 3.60 0.68 1.881* 0.1*1 1.66 
Number Quantity 1.89 1.62 0.27 1.U5 0.32 0.8U 
Number Quantity 6.03 1+.26 1.77 2.26 o.5o 3. 51* 
18 
for t at the .05 and .01 levels of confidence. For forty-two degrees 
of freedom t must equal 2.017. Since a t of 0.61 is less than this value, 
the difference is not considered to be statistically significant. This 
indicates that so far as auditory memory is concerned, there is no con¬ 
sistent difference between the means of the two groups* 
On the sub-test "Delayed Recall", Table 3 shows that the mean for the 
regular pupils is 7.25 and the irregular pupils is 5.67* The regular 
pupils obtained a higher mean score than the irregular pupils, and it may 
be seen that t,2.3$ is greater than 2.017* This difference is statisti¬ 
cally significant, and the finding indicates that the regular group is 
superior to the irregular group in "Delayed Recall." 
The sub-tests "Sensing Right and Left," "Manipulation of Areas," and 
"Foresight in Spatial Situations" are designed to measure the status of 
certain aspects of thinking which involve orientation in space and the 
1 
use of spatial relationships. 
In Table 3» the mean for the pupils in regular attendance for "Sensing 
Right and Left" is 9*36 and the mean for the irregular pupils is 10.13* 
The difference here favors the irregular pupils, but, by test of the 
value of t, is not significant* 
The mean for "Manipulation of Areas" for the regular pupils is 7.97 
and the irregular pupils is 7*29. The difference between the means favors 
the regular attending pupils. To determine the significance of the differ¬ 
ence t was computed, but it revealed lack of statistical significance. 
The mean for the regular pupils in "Foresight in Spatial Situations" 
1 
Louis P. Thorpe, Willis W. Clark, and Ernest W. Tiegs, Manual of 
Directions (Los Angeles, California, 1942), p. 4* 
19 
as shown in Table 3 is 3.12 and that for the irregular pupils is 1.9U. 
The regular pupils made a higher mean score than the irregular pupils* 
The writer computed t to determine the significance of the difference. 
The t of 0.67 is less than 2.017, which indicates that the two groups do 
not differ significantly in mean values. 
The sub-tests "Opposites," "Similarities," "Analogies," and "Inference" 
1 
measure the ability of the pupils to do logical reasoning. 
It may be seen that Table 3 shows that the mean for "Opposites" for 
the regular pupils is 9.77 and the irregular pupils is 6.8U* The differ¬ 
ence between the means favorsthe regular pupils. It will be observed 
that t is 6.55 in this test, and this is large enough to be considered 
highly significant. The conclusion drawn here is that the regular pupils 
excel the irregular pupils in this phase of logical reasoning. 
On the sub-test "Similarities" in Table 3, the mean score for the 
regular pupils is 9.5U and it is 7.U7 for the irregular pupils. It will 
be noticed here that the regular pupils earned a higher mean score on 
this sub-test than the irregular pupils. The t (3.5U) is greater than 
2.696 and may be considered highly significant. This suggests that the 
regular pupils are superior to the irregular pupils in logical reasoning. 
The mean for "Analogies" for the regular pupils is 7.92 and the mean 
for the irregular pupils is 5*90. The difference between means favors the 
regular pupils. In order to determine the significance of the difference, 
t was computed. Since t,3.06,is greater than 2.696, the difference is 
statistically significant. This indicates that the regular pupils have 
- 
Ibid., p. 5. 
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a better ability for memory and reading than the irregular pupils. 
The mean for «Inference'' in Table 3 for the regular pupils is 6.89 and 
the irregular pupils is l.ll. The t for this difference is 6.05» which 
indicates that the difference is highly significant. The conclusion drawn 
here is that the regularly attending pupils are superior in memory ability 
and reading ability to the irregularly attending pupils. 
Table 3 shows that the mean for "Number Series" for the regular pupils 
is 1.28 and the irregular pupils is 3»06. The regular pupils have the higher 
mean score. The t (1.66) is not high enough to be considered significant. 
The results on this sub-test indicate that in this phase of arithmetic both 
groups have the same ability. 
The mean of "Number Quantity" for the regular pupils is 1.89 and the 
irregular pupils is 1.62. The difference here by test of t value is not 
significant. This means that both groups have the same ability in this 
phase of arithmetic. 
The mean for "Number Quantity" for the regular pupils is 6.03 and the 
irregular pupils is 1.26. The regular pupils have a higher mean score 
than the irregular pupils. Since t,3.51»is greater than 2.696, the differ¬ 
ence is considered to be highly significant. This means that the regular 
pupils are superior in arithmetic to the irregular pupils. 
Table 1, page21, presents the data obtained from the test on the "Langu¬ 
age Factors" of this study and graphic treatment is given in Figure 2, 
page 22. 
The mean on the "Language Factors" for the regular pupils is 32.77 and 
the mean for the irregular pupils is 28.82. The difference between the 
means favors the regular pupils. It may be seen here that t >1.717» is less 
21 
TABLE U 
FREQUENCY DISTRIBUTION AND CERTAIN STATISTICS FOR THE RAW 
SCORES ON THE LANGUAGE FACTORS ASPECT OF THE 
CALIFORNIA TEST OF MENTAL MATURITY FOR 
THE TWO GROUPS OF SCHOOL CHILDREN 





ii5-lT 7 1 
i|2-i|ii 0 1 
39-iil 3 U 
36-38 3 0 
33-35 5 2 
30-32 1 2 
27-29 l il 
2U-26 ii 2 




Total 22 22 
Range 27 27 
M 32.77 3.95* 28.82 
7.59 7.28 
m 1.66 t 1.717 1.59 


















Figure 2.— Line graphs showing the comparative distributions of the raw 
scores on the Language Factors of the California Mental 




than 2.017 and is not considered significant. This means that the language 
ability for the two groups is similar. 
In Table 5, page 2U, the mean on the «Non-Language Factors” for the 
regular pupils is 72.it5 and the mean for the irregular pupils is 60.1i0. 
These data are given graphic treatment in Figure 3, page 23 • The regular 
pupils obtained a higher mean score than the irregular pupils, and it may 
be seen that t,2.68,is greater than 2.0171* This difference is statisti¬ 
cally significant, and the results indicate that the regular pupils are 
superior to the irregular pupils in non-language ability. 
In Table 6, page 27, the differences between the raw scores for each 
of the twenty-two pairs of subjects for each of the sub-tests of the mental 
maturity test are given. In the first column, pair numbers 1-1' through 
22-22' indicate that the raw score of each child in the irregular group 
has been subtracted from that of each child in the regular group. The 
differences are recorded in the succeeding columns under each sub-test. 
When the regular pupils' scores are subtracted from the irregular 
pupils' scores the differences are negative, which means that they favor 
the irregular group. 
When the irregular pupils' scores are subtracted from the regular 
pupils' scores the differences are positive, which indicates they favor 
the regular pupils. 
The mean of the total mental factors, 19.20, is the same as the sum 
of the respective differences, which is as it should be. In the last two 
columns of Table 6, the"Language Factors"and the"Non-Language Factors"are 
treated in the same way, so that a check is provided. 
This check lies in the fact that the sum of the Language Factors (8.13), 
TABLE 5 
FREQUENCY DISTRIBUTION AND CERTAIN STATISTICS FOR 
THE RAW SCORES ON THE NON-LANGUAGE ASPECT OF 
THE CALIFORNIA TEST OF MENTAL MATURITY BY 
THE TWO GROUPS OF SCHOOL CHILDREN 




90-9k 3 1 
85-89 3 1 
80-81* 2 2 
75-79 1 k 
70-71* k 2 
65-69 k 2 
60-61* -l 0 
55-59 0 5 
5o-51* 2 l 
U5-U9 2 l 
ko-hk . 0 
35-39 2 
30-3U 
Total 22 22 
Range 1*5 55 
M 72.1*5 12.05* 60.1*0 
lli. 05 15.05 
m 
3.06 t 2.68 3.28 



















Figure 3»— Line graphs showing the comparative distribution of the 
Non-Language raw scores on the California Mental Maturity 
Test by both groups, regular and irregular attending. 
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and that of the"Non-Language Factors** (11.77) also equal 19.20. 
Table 6 shows the six negative scores for the "Memory" test favor the 
irregular pupils. The lowest raw scores earned in this test was ten for 
the irregular group and fourteen for the regular group. The highest raw 
sc ores were thirty for the irregular and forty for the regular group. 
The total mean score for the memory test favors the regularly attend¬ 
ing pupils. This test indicates that the regularly attending pupils have 
a better memory ability to recall subject matter than the irregularly 
attending pupils. 
It may be noticed in Table 6 that eight pupils scored higher on "Spatial 
Relationships" than those regular pupils with whom they were paired. The 
lowest raw score earned on this test for both groups was ten. The highest 
raw score was thirty-three for the irregular pupils and twenty-nine for 
the regular pupils. The total score on this test favors the regular pupils. 
The test, "Logical Reasoning", includes language and non-language forms. 
Table 6 shows that three irregular pupils made higher scores on "Logical 
Reasoning" than the paired regular pupils. The lowest raw score obtained 
in this test was thirteen for the irregular pupils and twenty-one for the 
regular pupils. The highest raw score on this test was thirty-six for 
the irregular pupils and forty-eight for the regular pupils. 
Pupils who score high in the "Non-Language" sections "Opposites," 
"Similarities," "Analogies,") and low in the language section ("Inference") 
1 
may prove to have difficulty in memory and reading. 
- 
Elizabeth T. Sullivan, Willis W. Clark, and Earnest W. Tiegs. Manual 
of Directions (Los Angeles, California, 191*6), p. 5. 
TABLE 6 
DIFFERENCES BETWEEN THE RAW SCORES ON THE SUB-TESTS 
OF THE CALIFORNIA TEST OF MENTAL MATURITY FOR 




















1-1» -10 3 17 0 8 18 - 3 21 
2-2» 6 - 5 9 5 1 16 6 10 
3-3* 5 - 2 5 - 3 11 16 16 0 
U-V - 3 9 13 - 1 - 5 13 - k 17 
3-5 « 6 -15 15 11 6 23 26 - 3 
6-6 « 1 l 11 5 0 18 5 13 
7-7* 2 k 13 0 - 2 17 l 16 
8-8' - 6 h 20 - k - 2 12 -2h 36 
9-9' 2 - 6 9 3 10 18 22 - k 
10-10* - 3 - 6 19 7 1 18 k 2k 
ll-ll' 15 - 9 - 7 6 10 15 26 -11 
12-12' 10 9 6 3 6 16 - 3 19 
13-13* 8 - 7 3 7 7 18 16 2 
lii-lU» 1 k 8 3 5 21 18 3 
15-15* 1 6 17 3 - 5 22 - 2 2k 
16-16' 2k 1 - h 6 5 22 25 - 3 
17-17* 16 - 1 - 1 h k 22 15 7 
18-18' - 2 2 Hi 3 2 19 3 16 
19-19* h 7 8 0 2 21 7 2k 
20-20* - 3 0 11 2 7 17 8 9 
21-21' h 3 9 1 - h 13 - 6 19 
22-22' 12 12 23 7 9 63 23 kO 
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When inability to reason logically is due to a remedial cause such as 
a very unfavorable environment over a period of years, the individual can 
be aided in improving his reasoning ability; however, if the environment 
is favorable and the child has had opportunities, a low score indicates 
1 
an actual lacking in intelligence. 
Since the pupils examined by the writer live practically in the same 
type of environment, the difference between the scores is probably due 
to retardation. 
In Table 6 four irregular pupils scored higher in "Numerical Reasoning" 
than the regular pupils. The lowest raw score on this test for the ir¬ 
regular pupils was six and the lowest for the irregular pupils was seven. 
The highest raw score for both groups was seventeen. 
Low scores in "Numerical Reasoning" may be due to a deficiency in 
2 
intelligence. 
According to Thorpe and his associates, this verbal factor, called 
"Vocabulary", is recognized as an important and relatively independent 
functional element of mental maturity. A low score in this test may be 
due to lack of a favorable environment or of* training in the skills associ¬ 
ated with ability. Individuals who make high scores on this test should 
do well in reading, literature, and drama, which involve the understanding 
of symbols and the interpretation and projection of meanings through spoken 
3 
and written language. 
Table 6 shows that six irregular pupils made higher scores on the 
1 
Ibid., p. 5. 
2 




’Vocabulary41 test than the paired regular pupils. The highest raw score 
for the irregular group was twenty and the highest raw score for the 
regular group was twenty-one. 
It may be noticed in Table 6, that the total scores on the"Total 
Mental Factors"favor the regular pupils. The lowest raw score on the 
total mental factors was fifty-one for the irregular pupils and seventy- 
seven for the regular pupils. The highest raw score was 111 for the ir¬ 
regular pupils and 129 for the regular pupils. 
The language test data are useful in indicating how well the indi¬ 
vidual understands relationships expressed in words, such as instructions 
1 
and discussions. 
In Table 6, six irregular pupils scored higher on the "Language 
Factors" than the regular pupilsj however, the total mean scores on this 
part of the test favor the regularly attending pupils. The lowest raw 
score earned on the "Language Factors" by the irregular group was thir- 
* 
teen, and twenty-five was the lowest score for the irregular group. The 
highest raw score on this same test for the irregular pupils was fifty 
and was fifty-two for the regular pupils. 
The non-language test data indicate how well the individual under¬ 
stands relationships or objects when language is not involved, such as 
2 
physical or mechanical relationships. 
Four irregular pupils made higher scores on the "Non-Language Factors" 
than the paired regular pupils. The lowest score earned by the irregular 
pupils on this part of the test was thirty-three and the lowest earned by 
- 
Ibid., p. 6. 
2 
Ibid., p. 6. 
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the regular pupils was fifty. The highest raw score for the irregular 
pupils was eighty-eight and the highest score for the regular pupils 
was ninety-seven. 
Personality and Attendance.— In order to compare certain traits of 
personality with attendance, the California Test of Personality was ad¬ 
ministered to the forty-five pupils in this study. Data obtained from 
the administration of the test are presented in Table 7, page 31» 
The mean of the regular pupils on the total test is 91.31» that of 
the irregular pupils is 82.81; the difference is 2.U3. The t is significant 
at the .05 level of confidence, and it permits the conclusion that the 
regular pupils may be better adjusted for the traits measured by this 
test than the irregular pupils. 
In Table 7 are shown the means, differences of the means, standard 
error of the differences, and t for Self-Adjustment and Social Adjustment* 
In both instances it may be seen that the regular pupils made higher 
scores than the irregular pupils; however, the t (1.17) for Self-Adjust¬ 
ment and t (1.72) for Social Adjustment are not statistically significant* 
However, it may be presumed that school children of the types here 
studied are more likely to attend more regularly if they have superior 
Self-Adjustment and that better Social Adjustment may also be a superior 
incentive. 
In an effort to analyze the pupils1 reactions and responses in per¬ 
sonality, the writer analyzed the components of the California Test of 
Personality. The results of this procedure are reported in Table 8, 
Page 33* Here may be found the means, differences between the means, 
standard deviations of the differences, standard error o£ the differences, 
TABLE 7 
COMPARISON OF THE MEANS OF THE RAW SCORES MADE BY 
THE REGULAR AND IRREGULAR ATTENDING GROUPS ON 











































and t for each of the components. The first raw mean score belongs to 
the regular group and the second raw mean score belongs to the irregular 
group. 
Thorpe, Clark, and Tiegs states that a person is self-reliant when 
his actions indicate that he can do things independently of others, when 
he can depend upon himself in various situations, and direct his own activi- 
1 
ties. 
Table 8 shows that the mean on "Self-Reliance” for the regular pupils 
is 6.39 and for the irregular pupils it is 6.U8. This same Table shows 
that the mean for the irregular pupils is higher than the mean for the 
regular pupils. In order to determine the significance of the difference, 
between the regular pupils and the irregular pupils, t was computed and 
the ration was compared with values for t at the .05 and .01 levels of 
confidence. For forty-two degrees of freedom, t must equal 2.017. Since 
t (0.21) is less than 2.017, the difference is not considered to be 
statistically significant. 
2 
According to Thorpe, Clark, and Tiegs, a person has a feeling of 
personal worth when he feels that he is well regarded by others, when 
others have faith in his future success, and when he believes he has 
ability to accomplish what he desires. 
It may be seen in Table 8 that the mean for "Sense of Personal Worth" 
for the regular pupils is 7.U7 and the irregular pupils is 6.i+U. The 
regular pupils obtained a higher mean score than the irregular pupils, 
- 
Louis P. Thorpe, Willis W. Clark, and Earnest W. Tiegs. Manual of 
Directions (Los Angeles, California, 19i|2), p. 3. 
2 
Ibid., p. 3. 
* 
TABLE 8 
A COMPARISON OF THE SCORES ON THE SUB-TESTS OF THE CALIFORNIA TEST OF 
PERSONALITY FOR THE REGULAR AND IRREGULAR ATTENDING GROUPS 
Sub-Tests 












Mean Raw Scores Differences ences 
Components of Self Adjustment 
Self-Reliance 
Sense of 
6.39 6.1*8 -0.09 1.96 0.1*3 0.21 
Personal Worth 
Sense of 
7.1*7 6.UU 1.03 2.32 0.51 2.02 
Personal Freedom 
Feeling of 
7.65 7.15 o.5o 2.73 0.06 0.83 
Belonging 
Withdrawing 
8.50 7.02 1.1*8 1.99 0.1*1* 3.36 
Tendencies 
Nervous 
5.76 6.03 -0.27 2.96 0.65 0.1*0 
Symptoms 6.01 6.12 -0.11 2.83 0.62 0.18 
Components of Social Adjustment 
Social Standards 7.92 7.20 0.72 2.01* 0.1*5 1.6o 
Social Skills 7.71* 7.07 0.67 2.38 0.52 1.29 
Anti-Social 
Tendencies 8.01 7.16 0.85 3.01* 0.67 1.27 
Family Relations 8.68 7.11 1.57 2.61* 0.58 2.70 
School Relations 8.55 7.25 1.30 2.70 0.59 2.20 
Community 
Relations 7.97 7.51 0.1*6 3.01 0.66 0.69 
and it may be seen that t here (2.02) is greater than 2.017. This 
difference is statistically significant, and it may be said that the 
regular pupils seem to feel that they are well regarded by others. 
1 
In the Manual of Directions , the authors state that when a person is 
allowed to have a share in determining his conduct and help to set up the 
policies governing his life, he has a sense of personal freedom. 
On the component, "Sense of personal Freedom, " the mean for the 
regular pupils is 7.65 and the irregular pupils is 7.15» The difference 
here favors the regular pupils but is not significant. 
Thorpe indicates further that pupils possess a feeling of belonging 
when they have the love of their parents, teachers, friends, and a 
2 
cordial relationship with people in general. 
The mean for "Feeling of Belonging" in Table 8 for the regular pupils 
is 8.05 and it is 7.02 for the irregular pupils. The difference between 
the means favors the regularly attending pupils. The value of t for 
forty-two degrees of freedom at the .01 level of confidence is 2.696. 
It may be seen that t ,3.36,is greater than 2.696 and is considered 
highly significantly. This means that the regular pupils are superior 
to the irregular pupils in their adjustment to their parents, teachers, 
and friends. 
"Withdrawing Tendencies" refers to that behavior in which one substi¬ 
tutes the joys of a fantasy world for actual successes in life. Table 8 
shows that the mean on "Withdrawing Tendencies" for the regular pupils is 
5.76 and it is 6.03 for the irregular pupils. The t,0.1*0,is not high 
35 
enough to be considered significant. The results indicate, there is 
little, if any, statistical difference between these two groups for 
this trait. 
Thorpe, Clark, and Tiegs state that $ pupil who suffers from one 
or more of the physical symptoms such as loss of appetite, frequent 
eye strain, inability to sleep, or from a chronic f_ case of tiredness, 
1 
is classified as having nervous symptoms. The mean on "Nervous Symptoms" 
for the regular pupils is 6.01 and for the irregular pupils it is 6.12. 
The difference here by test of t value is not significant. 
The components of "Self-Adjustment" favor the pupils who sire regular 
in attendance and it may be said that these pupils appesir to be better 
adjusted to their existing situations than the irregular pupils. 
"Social Standards" is defined as the ability of pupils to recognize 
what is right or wrong and the ability to understand the rights of 
others. The mean on "Social Standards" for the regulsir pupils is 7.92 
and the irregular pupils is 7.20. The regular pupils have the higher 
mean score, but the t (1.60) is not high enough to be considered sig¬ 
nificant. 
A person is socially skillful when he shows a liking for other 
people, when he inconveniences himself to be of assistance to them, and 
when he is diplomatic in his relations with both his friends and asso- 
2 
ciates. The mean on "Social Skills" for the regular pupils is 7.7U 
and for the irregular pupils it is 7.07. The difference in the means 
— 
Ibid., p. 3. 
2 
Ibid., p. 3. 
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favors the regular pupils but is not large enough to produce a t value 
that is significant. 
A pupil who endeavors to get his satisfaction in ways that are 
damaging and unfair to others is said to be anti-social. Table 8 
» 
shows that the mean on «Anti-Social Tendencies” for the regular pupils 
is 8.01 and for the irregular pupils it is 7.16. The regular pupils 
obtained a higher mean score than the irregular pupils, but by test of 
t value is not significant. 
The pupils who feel that they are loved and well trained at home, 
and who have a sense of security and self-respect in connection with 
the various members of the family, tend to exhibit desirable family 
relations. In Table 8, the mean on "Family Relations” for the regular 
pupils is 8.68 and for the irregular pupils it is 7.11. The difference 
in means favors the regularly attending pupils and it may be seen that 
t here (2.70) is greater than 2.696. The difference is statistically 
significant, and the results indicate that the regular pupils are better 
adjusted to their family and home situations than the irregular pupils. 
Pupils who are satisfactorily adjusted to the school,who feel that 
the teachers like them, who enjoy playing with other children, and who 
find the school work adapted to their interest and maturity, are said to 
,1 
have good school relations. The mean for "School Relations” for the 
regular pupils is 8.55 and the irregular pupils is 7.25. The regular 
pupils obtained a higher mean score than the irregular pupils, and it may 
be seen that t (2.20) here is greater than 2,017. This difference is 
statistically significant, and the findings indicate that the regular 
- —— 
Ibid., p. 3. 
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group is superior to the irregular group in school relations. 
A pupil sho is said to be making good adjustment in his community 
is the one who mingles with his neighbors, who takes pride in community 
improvements, who is careful in dealing with strangers, and who is 
1 
respectful of laws pertaining to the general welfare. The mean on 
«Community Relations" for the regular pupils is 7.97 and the mean for 
the irregular pupils is 7.51. The regular pupils made a higher mean 
score than the irregular pupils, and it may be seen that t (0.69) is 
less than 2.017. This difference is not considered to be significant. 
The data from the California Test of Personality suggest that the 
pupils who attend school regularly are better adjusted than the ir¬ 
regularly attending pupils when the total adjustment is considered} how¬ 
ever, when the inventory is analyzed as to the results from the twelve 
sub-tests, only four significant differences are discovered. "Sense of 
Personal Worth," "Feeling of Belonging," "Family Relations," and "School 
Relations" - and these are in favor of the regular attending pupils. 
Reasons Given For perfect Attendance.— Listed in Table 9 are the 
reasons given by parents as to why they encouraged their children to attend 
school regularly. Symbols have been assigned to each group of reasons to 
enable the preparation of Table 10. 
It will be noticed in Table 10 that some parents sent their children 
to school for more than one reason, such as, better educational opportuni¬ 
ties, earning a living, and fondness of school. 
The topic referred to in Tables 9 and 10 as A, "Better Educational 
1 
Ibid., p. 3* 
TABLE 9 
REASONS GIVEN BY PARENTS FOR 
PERFECT ATTENDANCE OF 
THEIR CHILDREN 
Symbols Reasons 
A Better Educational Opportunities 
B Increase Earning Capacity 
C Reduction of parental Responsibility 
D School, A Protective Agent 
E Fondness of School 
F Competition with Others 
Opportunities" is used to represent the reasons that were stated in 
different ways by the parents, and the following discussion provides 
some idea of what the parents said. 
A few parents felt that the schools of today are much better than the 
ones they attended. They felt that teachers are more interested in the 
children's development. The teachers not only teach the children books, 
but they encourage them to join various organizations such as Girl Scouts, 
Boy Scouts, Brownies, Safety Patrol, Junior Red Cross, The Gray "Y" and 
the "Y" Teens. Teachers take the children to camp; they see that they 
take part in all the City-wide programs. Parents believe that these 
added privileges make for better educational opportunities. 
As to topic B, "Increase Earning Capacity" which was cited by twenty 
39 
TABLE 10 
FREQUENCY OF OCCURRENCE OF EACH OF 
THE TYPES OF REASONS FOR 
PERFECT ATTENDANCE 
Reasons Grades Total 
1 2 3 , h 5 6 7 
A 3 1 3 5 k 2 2 20 
B 2 1 h 5 h 2 2 20 
C 1 1 
D 1 2 2 5 
E 3 1 h 3 h 2 2 21 
F l 3 1 2 7 
Total 8 5 13 18 15 7 8 lh 
parents# many said that they did not want their children to do the same 
kind of work that they (the parents) are doing for a living. These 
parents work as cooks, maids, laundresses, general house workers, and 
common laborers. Parents feel that if their children get an education 
they can get jobs as teachers, preachers, typists, trained nurses, doctors, 
brick masons, and mechanics. These jobs, they believe, will pay more 
money. 
In reference to topic C, "Reduction of parental Responsibility," 
one mother who has a very large family, said when the children were at 
school she would not have to be bothered with them. She is able to get 
some rest while the children are away. They are less likely to come in 
1*0 
contact with evil companions at school, she believes. 
Relating to topic D, "School, a Protective Agent," five parents said 
that since they had to work away from home a part of the day, they could 
feel that their children were safe in school. They would not have to 
worry about their children being in the streets. 
Referring to topic E, "Fondness of School," twenty parents stated 
that their children liked to come to school because they loved their 
teachers, they wanted to be with their friends, and they enjoyed the 
activities at school. 
In relation to topic F, "Competition with Others," seven parents 
said they did not want other children to out-do their children in school. 
They said they wanted their children to take part in all of the activi¬ 
ties at school, and do as well as, or better than other children in 
whatever they do. 
Reasons Given for Non-Attendance.— Listed in Table 11 are the reasons 
given by parents for the irregular attendance of their children. Symbols 
have been assigned to each group of reasons for identification. 
In Table 12, it will be noticed that more children were absent from 
school due to illness, work, and truancy. These three causes compare 
favorably with the findings of other studies. 
The topic referred to in Tables 11 and 12 as A, "Illness", listed by 
nine parents, is used to represent the reasons that were stated in various 
ways and the following discussion provides some idea of these statements. 
A few parents stated that their children had been absent from school 
on account of such illnesses as common colds, measles, whooping cough, 
asthma, mumps, and pneumonia. They wanted their children to come to 
Ul 
TABLE 11 
REASONS GIVEN BY PARENTS FOR 
THE NON-ATTENDANCE OF 
THEIR CHILDREN 
Symbols Reasons 
A Illness of Pupils 
B Unfavorable Weather 
C Illness of Relatives 
D Work 
E Indifference of Parents 
F Truancy 
G Other Reasons 
school regularly but they said, that when the children are sick, they have 
to keep them at home and treat them. 
Concerning topic B, "Unfavorable Weather," four parents mentioned that 
they kept their children out of school on several occasions because of the 
very cold and rainy weather. They said that due to the location of the 
school and poor means of transportation, their children were forced to 
stay home. 
As to topic C, "Illness of Parents," two mothers with small children 
were sick and confined to bed. They stated that they did not want to 
keep their children out of school, but were forced to do so because they 
had to have someone to attend to the smaller children, cook, clean up, 
and to wash and iron. They said that as soon as they were able to recover 
U2 
TABLE 12 
FREQUENCY OF OCCURENCE OF EACH OF 
THE TYPES OF REASONS FOR 
NON-ATTENDANCE 
Reasons Grades    Total 
1 2 3 nr 7 
A 2 1 1 i 1 2 1 9 
B 1 1 2 h 
C i 1 2 
D 1 2 i 2 1 2 9 
E 1 1 2 3 1 8 
F 1 2 3 3 9 
G 1 1 1 1 h 
Total 5 5 8 6 11 3 7 
from their illness, they would send the children back to school. 
In relation to topic D, "Work," nine mothers stated that their children 
had to work because the income of the father was so low that the money 
made by the children was needed to help buy food and clothing for the 
family. They wanted their children to go to night school. 
In reference to topic E, "Indifference of Parents," eight parents 
stated that they could not make their children go to school. They claimed 
that the children would not obey them. They offered such excuses as not 
having clean clothes or shoes to wear. Children are left in bed without 
food. The parents said they were tired of worrying with the children. 
U3 
Referring to topic F, "Truancy," nine parents said thet their children 
often left home for school,- but later the parents discovered that they 
never arrived there. The delinquents have been found in shows, caddying 
on the golf course, hanging around bowling alleys, and off playing. These 
children will return home at the regular school hour. Sometimes, children 
will come to school awhile, ask to relieve themselves, and slip away. 
In respect to topic G, "Other Reasons," four parents said thet they 
kept their children out of school for the following reasons: death in the 
family, to pay bills, to go on errands, and leaving the city. 
Summary of Findings and Recommendations.— The recommendations which 
grow out of this study should be based on the findings of this study and 
should be shaped to fit the school concerned. By way of review, it may 
be stated that the following are the principal findings. 
1. The irregular attending pupils as a group are about fifteen 
months older than the regular attending pupils. 
2. The irregularly attending pupils as a group are beneath the 
grade for their age. 
3. When the total mental maturity test was considered the regularly 
attending pupils had a mean I.Q. which was 16.Ul less than that of the 
regularly attending group. 
li. When the mental test is analyzed into sub-tests, there seems to be 
no significant difference between the two groups in "Immediate Recall," 
"Manipulation of Areas," "Foresight in Spatial Situations," "Number Series," 
"Sensing Right and Left," and one phase of "Number Quantity;" however, 
there are significant differences in favor of the regular group for 
"Delayed Recall," "Opposites," "Similarities," "Analogies," "Inference," 
and one phase of "Number Quantity." 
5. When both the Language and Non-Language sections of the mental 
maturity test are considered, a difference is found in favor of the regular 
group. 
6. The irregular group is significantly less well adjusted than the 
regular group according to the California Personality test. 
7. When the personality test is analyzed by sub-tests, no significant 
difference is found between the two groups for "Self Reliance," "Sense of 
Personal Freedom," "Withdrawing Tendencies," "Nervous Symptoms," and 
"Community Relations;" however, there are significant differences between 
"Sense of Personal Worth," "Feeling of Belonging," "Family Relations," 
and "School Relations" in favor of the regular group. 
8. The parents of the regular group provided data which suggested 
the following as reasons for their sending their children to school: 
a. Better Educational Opportunities 
b. Increase Earning Capacity 
c. Reduction of Parental Responsibility 
d. School, a Protective Agent 
e. Fondness of School 
f. Competition with others 
9. The parents of the irregular group provided data which suggested 
the following as reasons for not sending their children to school: 
a. Illness of Pupils 
b. Unfavorable Weather 
c. Illness of Relatives 
d. Work 
e. Indifference of Parents 
f. Truancy 
g. Other Reasons 
The findings of this study and the observation of the writer in the 
school situation suggest the following recommendations: 
1. Since it is possible that the age differences have some associ¬ 
ation with the lack of attendance of the irregular group, a more definite 
effort should be made to place children in grades with others their age. 
Of course, this may provoke other problems, but some of them may be 
eased, if not solved, by suggestions to follow. 
2. Teachers should be selected who have pleasing personalities 
and who have already demonstrated their ability to teach subjects in 
such a way as to arouse the interest of pupils and awaken in them a 
desire to continue their education through senior high school. 
3. Pupils should be grouped according to their scholastic ability 
and provision made for individual differences and remedial instruction. 
U. Pupils should be encouraged to take active part in the different 
activities and organizations in the school. Their doing so will perhaps 
stimulate their interest and make them enjoy school more. 
5. Provisions should be made for a cafeteria in the school and free 
service should be afforded children who need extra nourishment but whose 
parents cannot afford to buy. A glass of milk and a package of cookies 
will do much for a hungry child. 
6. More home visits should be made by the teachers. One of the 
ways a teacher can best serve a child and his family, is to show approval 
of his home and to give support to his family's beliefs. 
7. A school or community recreational program should be launched. 
The program should include a full-time trained director and adequate 
1+6 
facilities. 
8. Efforts should be made through the Parent-Teacher's Association 
to gather clothes and shoes for those in need. 
9m More emphasis should be placed on the practical use of health 
information through regular medical examinations. A dentist ought to 
come to the school and set up a temporary clinic. It should be urged 
that he not only attend to extractions and fillings but actually clean 
the teeth of every child twice a year. 
10. Since some children feel that they want to work, am Employment 
Bureau should be set up in the school; this would provide an agency 
through which the older boys and girls could obtain well selected part- 
time jobs after the dismissal of school. 
11. Pupils should be encouraged to go to camp. Camping gets the 
child into an entirely new environment, away from home, with new 
associates, and under conditions where self-help, individual responsi¬ 
bility, and cooperative activity appear with new light and with new 
opportunity. 
12. Leadership of these students should be encouraged by giving 
them responsible jobs within the school. 
13. Arrangements should be made for parent education through dis¬ 
cussions with principals, teachers, and parents on views of the total 
program of the school. Parents should be afforded to help the teachers 
in planning the activities of the school. 
li+. An after school library should be set up in which the students 
and people in the community may come just for leisure. 
CHAPTER III 
! 
SUMMARY AND CONCLUSIONS 
The problem in this study was to compare certain measured traits of 
personality and intelligence for a group of pupils who attedned regularly 
the Bush Mountain Elementary School, Atlanta, Georgia, with a group of 
pupils who attended irregularly the same school. 
This study was completed during the 19U9-1950 school year. The subjects 
of the study were six first-grade pupils, four second-grade pupils, eight 
third-grade pupils, ten fourth-grade pupils, eight fifth-grade pupils, 
four sixth-grade pupils, and four seventh-grade pupils enrolled in the 
Bush Mountain Elementary School, Atlanta, Georgia. 
The normative survey method of research was employed in collecting 
data for the study. The tests used were the California Test of Mental 
Maturity and the California Test of Personality. 
The following purposes were considered in this study: 
1. The significance of the differences between tested intelligence 
of pupils who attended school regularly and those who did not attend 
school regularly. 
2. The significance of the differences among traits of personality 
between pupils who attended school regularly and those who did not attend 
school regularly. 
3. The reasons parents gave for the regular attendance of their 
children in school. 
1;. The reasons parents gave for the irregular attendance of their 
children in school. 
U7 
U8 
The study revealed the following facts about the regularly and ir¬ 
regularly attending pupils according to intelligence and personality 
tests given to the forty-four subjects: 
1. The median ages for the boys and girls of the regularly- 
attending group were the same. 
2. The median ages for the boys and girls of the irregularly 
attending group differed - the boys were the older. 
3. The boys and girls of the irregularly attending group were 
chronologically older than the boys and girls of the regularly attending 
group. 
U. When the total scores for the Mental Maturity Test were analyzed 
the pupils in regular attendance had a higher mean I.Q. than the pupils 
of irregular attendance. 
5. When the Mental Maturity sub-tests were analyzed there were 
significant differences in favor of the regular pupils on the tests of 
“Delayed Recall,” “Opposites,” “Similarities,” “Analogies," "Inference”, 
and a phase of “Number Quantity.” The irregular pupils scored higher than 
the regular pupils in one instance which was “Sensing Right and Left," 
however, this difference was not significant. 
6. When the Language and Non-Language Factors were analyzed a sig¬ 
nificant difference was found to favor the regularly attending pupils. 
7. When the total Personality Test was analyzed a significant 
difference in favor of the regular attending pupils indicated that they 
were better adjusted than the irregular pupils. 
8. When the sub-tests of personality were analyzed the following 
traits showed higher scores, but not significantly so, in favor of the 
k9 
irregular attending pupils, '‘Self-Reliance,” "Withdrawing Tendencies," 
and "Nervous Symptoms;" however, there were significant differences in 
favor of the regularly attending pupils for "Sense of Personal Worth," 
"Feeling of Belonging," "Family Relations," and "School Relations." 
9. Parents gave the following reasons as why they encouraged the 
regular school attendance of their children: educational opportunities, 
increase earning capacity, reduction of parental responsibility, school, 
a protective agent, fondness of school, and competition with others. 
10. Parents gave the following reasons for the irregular attendance 
of their children in school: illness of pupils, unfavorable weather, 
illness of relatives, work, indifference, truancy, and other reasons 
such as death in the family, running errands, and leaving the city. 
If attendance problems are to be reduced in the Bush Mountain 
Elementary School, definite efforts should be made to place children in 
grades with others of their same age; to select teachers with pleasing 
personalities; to make provision for individual differences in children 
and to provide for remedial instruction; to place more emphasis on the 
health program in the school,* to make provisions for a school-community 
recreational program, to launch a school cafeteria whereby children who 
are undernourished may be given free lunches^ to encourage more partici¬ 
pation in the activities and organizations in the school, and to provide 
for parent education through discussions with the principal, teachers, 
and parents on the views of the total program in the school. 
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Grades Kgn. - 3 
CALIFORNIA TEST OF PERSONALITY—PRIMARY, FORM A 
A PROFILE OF PERSONAL AND SOCIAL ADJUSTMENT 
Devised by Louis P. Thorpe, Willis W. Clark, and Ernest W. Tiegs 
lame Grade  
chool .Age Last Birthday  
eacher Date Sex: Boy or Girl 
COMPONENTS 
Possible Pupil's Percentile PERCENTILE 
Score Score Rank (Chart pupil's percentile rank here) 
. Self Adjustment . . 48 
1 10 20 30 40 50 60 70 80 90 99 
1 1 1 t 1 1 1 
A. Self-reliance ... 8 1 I I 1 1 1 —| ■ | -I 1 
B. Sense of Personal Worth 8 . 
C. Sense of Personal Freedom 8  
D. Feeling of Belonging . 
E. Withdrawing Tendencies 
(Freedom from) 
F. Nervous Symptoms 
(Freedom from) 
. 8 . | | | | |  |.„ 1 ! 1 
. , 
. R . | | |  | ....| 1. ~l | 
R | |... | |.| | 1 I- -, 1 - 
AQ 




A. Social Standards . . - .. |. „| | 1 | 
B. Social Skills .... 1 | -| 1 | 
C. Anti-social Tendencies i l 1 1 l l  | |... | 1 —1 (Freedom from) 
D. Family Relations . . | | * | | |  | _|... | | | 
E. School Relations . . 
F. Community Relations -1 1 
TOTÀI ADIIKTMFNT 1 1 1 | I ■ ■ 1 1 1 1 1 1 
1 10 20 30 40 50 60 70 80 90 99 
PERCENTILE 
Copyright, 1942, California Test Bureau. Copyright under International Copyright Union. 
All Bights Reserved under Pan-American Copyright Union. Published by California 
Test Bureau, 5916 Hollywood Boulevard, Los Angeles 28, California. Printed in U. S. A. 
INSTRUCTIONS FOR EXAMINER 
USE AS AN INDIVIDUAL TEST: 
For young children (especially kindergarten and first grade), and those wl 
do not have a sufficient vocabulary to follow the printed questions even when rea 
aloud by the teacher, it is necessary to read each question aloud to each pupil an 
also to record the response of the pupil. Sometimes it is necessary to interpn 
the response as Yes or No. When the test is given individually it is often desirab 
to record the actual response of the child to certain questions as well as to inte 
prêt it as a Yes or No response. 
It is important that the examiner give the entire test to those taking it. 
is often desirable to have rest periods after each IS minutes of test questions. 
USE AS A GROUP TEST: 
In the second and third grades, where the pupil is able to follow the questio: 
when read aloud by the examiner, the test may be given to groups of pupils, 
possibly the entire class. 
The number and the question should be read clearly and slowly. The exar 
iner should always state, “Draw a circle around the Yes or the No to show yo 
answer.” 
Care should be exercised that children do not respond orally, thus influencii 
the responses of others. Children should be helped to avoid circling the answer 
an item other than the one under consideration. Also children may become co 
fused when turning the pages of the test booklet. 
A marker (blank sheet of paper) may be used to aid pupils, if desired. 
It may be desirable to have a recess between Sec. 1 and Sec. 2 (beginning 
page 9). 
If pupils desire to discuss questions, tell them to mark each one Yes or N 
and that there may be time to talk about them later. 
PRACTICE 
A. Do you have a dog at home? YES N 
B. Did you walk all the way to school today? YES N 
— 2 — 
SECTION 1 A 
1. Is it easy for you to play by yourself when 
you have to? YES NO 
2. Do you feel like crying when you are hurt 
a little? YES NO 
3. Is it easy for you to talk to your class? YES NO 
Do you feel bad when you are blamed for 
things? YES NO 
5. Do you need help to eat your meals? YES NO 
6. Does someone usually help you dress? YES NO 
7. Do you make a fuss when things go wrong? YES NO 
8. Do you usually finish the games you start? YES NO 
Score Section 1 A  
— 3 — 
SECTION 1 B 
1. Do the children think you can do things 
well? YES NO 
2. Are the boys and girls mean to you? YES NO 
3. Do you have less friends than other chil¬ 
dr ? YES NO 
4. Are most of the children smarter than you? YES NO 
5. Do your folks think that you are bright? YES NO 
6. Can you do things as well as other children? YES NO 
7. Do people think that other children are 
better than you? YES NO 
8. Do most of the boys and girls like you? YES NO 
Score Section 1 B  
— 4 — 
SECTION 1 C 
Do your folks sometimes let you buy things? YES NO 
Do you have too little time to play? YES NO 
Do you go to enough new places? YES NO 
Do your folks keep you from playing with 
the children you like? YES NO 
Are you allowed to play the games you like? YES NO 
Are you punished for many things you do? YES NO 
May you do most of the things you like? YES NO 
Do you have to stay at home too much? YES NO 
Score Section 1 C  
— 5 — 
SECTION 1 D 
1. Do you need to have more friends? YES NC 
2. Do you feel that people don’t like you? YES NC 
3. Do you like to go to school? YES NC 
4. Are the children glad to have you in school? YES NC 
5. Are you lonesome even when you are with 
people? YES NC 
6. Are you as big and strong as most of the boys 
and girls? YES NC 
7. Do you have nicer folks than most other 
children? YES NC 
8. Do lots of children have more fun at home 
than you do? YES NC 
Score Section 1 D  
— 6 — 
SECTION 1 E 
.. Are many older people so mean that you 
hate them? YES NO 
!. Are you often afraid of things? YES NO 
5. Are most of the boys and girls mean to you? YES NO 
k Do you feel bad because people are mean 
to o ? YES NO 
>. Do many children say things that hurt your 
feelings? YES NO 
S. Do the boys and girls often try to cheat you? YES NO 
7. Do you often feel so bad that you do not 
know what to do? YES NO 
k Would you rather watch others, than to play 
yourself? YES NO 
Score Section 1 E. 
SECTION 1 F 
1. Do you often bite your fingernails? YES NC 
2. Is it hard for you to go to sleep at night? YES N< 
3. Do things often make you cry? YES N< 
4. Do you catch colds easily? YES N 
5. Are you often tired even in the morning? YES N 
6. Are you sick much of the time? YES N 
7. Do your eyes hurt you often? YES N 
8. Do you often wake up because of bad 
dreams? YES h 
Score Section 1 F  
— 8 — 
SECTION 2 A 
1. Should you mind your folks even when they 
are wrong? YES NO 
2. Should children fight when people do not 
treat them right? YES NO 
3. Is it all right to cheat if no one sees you? YES NO 
4. Should you mind your folks even if your 
friends tell you not ? YES NO 
5. Should you keep things that you find? YES NO 
6. Should children be nice to people they don’t 
like ? YES NO 
7. Do you need to thank everyone who helps 
you? YES NO 
8. Is it all right to cry if you cannot have your 
own way? YES NO 
— 9 
Score Section 2 A. 
SECTION 2 B 
1. Do you talk to the new children at school? YES NO 
2. Is it hard for you to talk to new people? YES NO 
3. Do you say nice things to children who do 
better than you do? YES NO 
4. Does it make you angry when people stop 
you from doing things? YES NO 
5. Do you sometimes hit other children when 
you are playing with them? YES NO 
6. Do you play games with other children even 
when you don’t want to? YES NO 
7. Do you help new children get used to the 
school? YES NO 
8. Is it hard for you to play fair? YES NO 
Score Section 2 B  
—10— 
SECTION 2 C 
1. Are people often so bad that you have to be 
mean to them? YES NO 
2. Do you have to make a fuss to get people 
to treat you right? YES NO 
3. Are things at school so bad that you try to 
stay away? YES NO 
4. Is someone at home so mean that you often 
get angry? YES NO 
5. Are some people so unfair that you try to 
cheat them? YES NO 
6. Do the boys and girls often quarrel with 
y u? YES NO 
7. Do you like to push or scare other children? YES NO 
8. Do you often tell the other children that you 
won’t do what they ask? YES NO 
Score Section 2 C   
— 11 — 
SECTION 2 D 
1. Are your folks right when they make you 
mind? YES NO 
2. Do you wish you could live in some other 
home? YES NO 
3. Do your folks think that you are as good as 
they are? YES NO 
4. Are the folks at home always good to you? YES NO 
5. Is there someone at home who does not like 
y u? YES NO 
6. Do your folks seem to think that you are 
nice to them? YES NO 
7. Do you feel that no one at home loves you? YES NO 
8. Do your folks seem to think that you are not 
very smart? YES NO 
Score Section 2 D  
— 12 — 
SECTION 2 E 
1. Do you often do nice things for the other 
children? YES NO 
2. Is it hard to like the children in your school? YES NO 
3. Do you think that some teachers do not like 
the children? YES NO 
4. Do the boys and girls seem to think that 
you are nice to them? YES NO 
5. Would you rather stay home from school 
if you could? YES NO 
6. Are there many bad children in your school? YES NO 
7. Do the children at school ask you to play 
games with them? YES NO 
8. Do the other boys and girls say that you don’t 
play fair in games? YES NO 
Score Section 2 E. 
—13— 
SECTION 2 F 
1. Are there some nice places to play near your 
home? YES NO 
2. Do the people near your home seem to like 
y ? YES NO 
3. Are the people near your home often mean? YES NO 
4. Do you have good times with people who 
live near you? YES NO 
5. Are there people near your home who are 
not nice? YES NO 
6. Are you asked to play in other people’s 
yards? YES NO 
7. Are there some mean boys and girls who live 
near you? YES NO 
8. Do you stay away from other people’s homes 
when they ask you to? YES NO 
Score Section 2 F  
—14— 
A Elementary Series Grades 4-9 
CALIFORNIA TEST OF PERSONALITY—ELEMENTARY, FORM A 
A PROFILE OF PERSONAL AND SOCIAL ADJUSTMENT 




 Grade Sex: Boy-Girl 
Age... Birthday  





1. Self Adjustment . . . . 72 
A. Self-reliance  12 
B. Sense of Personal Worth 12 
C. Sense of Personal Freedom . 12 
D. Feeling of Belonging . . . 12 
E. Withdrawing Tendencies 
(Freedom from) 
12 
F. Nervous Symptoms . . . 
(Freedom from) 
12 
2. Social Adjustment . . . 72 
A. Social Standards .... 12 
B. Social Skills  12 
C. Anti-social Tendencies . . 
(Freedom from) 
12 
D. Family Relations .... 12 
E. School Relations .... 12  
F. Community Relations . . 12 






(Chart pupil’s ‘percentile rank here) 
10 20 30 
1 
40 50 60 
1 
70 80 
1 1 1 ! 1 i 1 1 
10 20 30 40 50 60 70 80 90 99 
I 
I ! 
I I I I I 
1 10 20 30 40 50 60 70 80 90 
PERCENTILE 
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INTERESTS AND ACTIVITIES 
First look at each thing in this test. Make a circle around the L for each thing that you 
like or would very much like to do. Then make a circle around the D for things you really do. 
1. L D Play the radio 
2. L D Read stories 
3. L D Go to movies 
4. L D Study reading 
5. L D Study arithmetic 
6. L D Study history 
7. L D Study science 
8. L D Study spelling 
9. L D Study geography 
10. L D Study trees 
11. L D Study birds 
12. L D Study animals 
13. L D Study butterflies 
14. L D Draw 
15. L D Paint 
16. L D Model 
17. L D Design 
18. L D Sing 
19. L D Play piano 
20. L D Make a scrapbook 
21. L D Keep a diary 
22. L D Write 
23. L D Speak pieces 
24. L D Play a harmonica 
25. L D Take pictures 
26. L D Collect stamps 
27. L D Collect coins 
28. L D Collect autographs 
29. L D Collect pictures 
30. L D Cut out pictures 
31. LD Practice writing 
32. L D Sew 
33. L D Knit 
34. L D Make boats 
35. L D Make airplanes 
36. L D Use building toys 
37. L D Work with tools 
38. L D Make a garden 
39. L D Play on sandpiles 
40. L D Play with pets 
41. LD Visit rivers 
42. L D Go fishing 
43. L D Climb 
44. L D Skate 
45. L D Ride a bicycle 
46. L D Ride a horse 
47. L D Play cards 
48. L D Play dominoes 
49. L D Play checkers 
50. L D Play chess 
51. L D Go to church 
52. L D Go to Sunday School 
53. L D Belong to a club 
54. LD Belong to YMCA 
or YWCA 
55. L D Go to parks 
56. L D Go to a carnival 
57. LD Go to a circus 
58. L D Sing in a chorus 
59. L D Sing in a glee club 
60. L D Belong to a gang 
61. L D Play ping pong 
62. L D Play croquet 
63. L D Play ball 
64. L D Play tennis 
65. L D Go hunting 
66. L D Go hiking with a 
group 
67. L D Play in a band 
68. L D Play in an orchestra 
69. L D Go to a church social 
70. L D Go to a party 
71. L D Go to a dance 
72. L D Be officer of a club 
73. L D Belong to Scouts 
74. L D Go camping 
SECTION 1 A SECTION 1 B 
1. Would you rather plan your 
own work than to have some 
one else plan it for you? YES NO 
2. Do you usually apologize when 
you are wrong? YES NO 
3. When you have some free time, 
do you usually ask your par¬ 
ents or teachers what to do? YES NO 
4. When someone tries to cheat 
you, do you usually try to stop 
him? YES NO 
5. Is it easy for you to recite or 
talk in class? YES NO 
6. Do you like to meet new people 
or introduce them to others? YES NO 
7. Do you usually go to bed on 
time, even when you wish to 
stay up? YES NO 
8. Is it hard to do your work 
when someone blames you for 
something? YES NO 
9. Do you usually eat food that 
is good for you, even if you do 
not like it? YES NO 
10. Do your parents or teachers 
usually need to tell you to do 
your work? YES NO 
11. Do you get excited wnen things 
go wrong? YES NO 
12. Do you usually keep at your 
work until it is done? YES NO 
Score Section I A. 
13. Do your friends generally think 
that your ideas are good? YES NO 
14. Do most of your friends and 
classmates think you are bright? YES NO 
15. Are your friends and classmates 
usually interested in the things 
you do? YES NO 
16. Do you wish that your father 
(or mother) had a better job? YES NO 
17. Do your classmates seem to 
think that you are not a good 
friend? ' YES NO 
18. Do your friends and classmates 
often want to help you? YES NO 
19. Are you sometimes cheated 
when you trade things? YES NO 
> 
20. Do your classmates and friends 
usually feel that they know 
more than you do? YES NO 
21. Do your folks seem to think 
that you are doing well? YES NO 
22. Can you do most of the things 
you try? YES NO 
23. Do people often think that you 
cannot do things very well? YES NO 
24. Do people often do nice things 
for you? YES NO 
Score Section 1 B. 
3 
SECTION 1 C SECTION 1 D 
25. May you usually choose your 
own friends? YES NO 
26. Are you allowed enough time to 
play? YES NO 
27. Do others usually decide to 
which parties you may go? YES NO 
28. May you usually bring your 
friends home when you want 
t ? YES NO 
29. May you usually do what you 
want to during your spare time? YES NO 
30. Do you have a chance to see 
many new things? YES NO 
31. Do your folks often stop you 
from going around with your 
friends? YES NO 
à 
32. Are you allowed to do most of 
of the things you want to? YES NO 
33. Are you given some spending 
money? YES NO 
34. Do your folks stop you from 
taking short walks with your 
friends? YES NO 
35. Are you punished for lots of 
little things? YES NO 
36. Do you feel that your folks 
boss you'too much? YES NO 
37. Do pets and animals make 
friends with you easily? YES NO 
38. Are you proud of your school? YES NO 
39. Do your classmates think you 
cannot do well in school? YES NO 
40. Are you as well and strong as 
most boys and girls? YES NO 
41. Are your cousins, aunts, uncles, 
or grandparents as nice as those 
of most of your friends? YES NO 
42. re the members of your family 
usually good to you? YES NO 
43. Do you often think that no¬ 
body likes you? ' YES NO 
44. Do you feel that most of your 
classmates are glad that you are 
a member of the class? YES NO 
45. Do you have just a few friends? YES NO 
46. Do you often wish you had 
some other parents? YES NO 
47. Are you sorry you live in the 
place you do? YES NO 
48. Do your friends have better 
times at home than you do? YES NO 
— 4 — 
Score Section 1 C. Score Section 1 D. 
SECTION 1 E SECTION 1 F 
49. Have people often been so un¬ 
fair that you gave up? YES NO 
50. Do you often think of many 
things that are dangerous? YES NO 
51. Do you often meet people who 
are so mean that you hate 
them? YES NO 
52. Do you often think about such 
things as failing in your studies, 
losing money, losing your par¬ 
ents, or dying? YES NO 
53. Do your friends or your work 
often make you worry? YES NO 
54. Is your work often so hard that 
you stop trying? YES NO 
55. Are people often so unkind or 
unfair that it makes you feel 
bad? YES NO 
56. Do your friends or classmates 
often say or do things that hurt 
your feelings? YES NO 
57. Do people often try to cheat 
you or do mean things to you? YES NO 
58. Are you often with people who 
have so little interest in you 
that you feel lonesome? YES NO 
59. Are your studies or your life so 
dull that you often think about 
many other things? YES NO 
60. Are people often mean or unfair 
to you? YES NO 
Score Section 1 E. 
61. Do you often have sneezing 
spells? YES NO 
62. Do you often have bad dreams? YES NO 
63. Do you bite your fingernails 
often? YES NO 
64. Does it usually take you a long 
time to go to sleep at night? YES NO 
65. Does your head ache often? YES NO 
66. Do you often find you are not 
hungry at meal time? YES NO 
67. Do you take cold easily? YES NO 
68. Do you often feel tired in the 
forenoon? YES NO 
69. Do you often tap with your 
fingers on a table or desk? YES NO 
70. Do you often feel sick at your 
stomach? YES NO 
71. Do you often have dizzy spells? YES NO 
72. Do your eyes hurt you often? YES NO 
Score Section 1 F. 
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SECTION 2 A SECTION 2 B 
73. When people get sick or are in 
trouble, is it usually their own 
fault? YES NO 
74. Is it all right to disobey teach¬ 
ers if you think they are not fair 
to you? YES NO 
75. Should only the older boys and 
girls be nice and friendly to 
new people? YES NO 
76. Is it all right to take things 
you need if you have no money? YES NO 
77. Is it necessary to thank those 
who have helped you? YES NO 
78. Do children need to obey their 
fathers or mothers even when 
their friends tell them not to? YES NO 
79. If a person finds something, 
does he have a right to keep it 
or sell it? YES NO 
80. Is it all right to make fun of 
boys and girls who do not be¬ 
lieve what you do? YES NO 
81. Should children obey signs that 
tell them to stay off of other 
peoples’ grounds? YES NO 
82. Should children be nice to peo¬ 
ple they don’t like? YES NO 
83. Is it all right for children to cry 
or whine when their parents 
keep them home from a show? YES NO 
84. Is it all right to cheat in a game 
when the umpire is not look¬ 
i g? YES NO 
85. Do you like to speak or sing 
before other people? YES NO 
86. When people make you angry 
do you usually keep it to your¬ 
self? YES NO 
87. Do you help new pupils to talk 
to other children? YES NO 
88. Does it make you feel angry 
when you lose in games at 
parties? YES NO 
89. Is it hard for you to talk to peo¬ 
ple as soon as you meet them? YES NO 
90. Do you usually help other boys 
and girls to have a good time? YES NO 
91. Do you usually act friendly to 
people you do not like? YES NO 
92. Do you often change your plans 
in order to help people? YES NO 
93. Do you usually forget the names 
of people you meet? YES NO 
94. Do you often say nice things to 
people when they do well? YES NO 
95. Do you try games at parties 
even if you haven’t played them 
before? YES NO 
96. Do ypu talk to new children at 
school? YES NO 
Score Section 2 A.. Score Section 2 B. 
SECTION 2 C SECTION 2 D 
97. Do people often ask you to do 
such hard or foolish things that 
you won’t do them? YES NO 
98. Are the tests at school often so 
hard or unfair that it is all right 
to cheat? YES NO 
99. Do you often make friends or 
classmates do things they don’t 
want t ? YES NO 
100. Are things sometimes so bad at 
school that you stay away? YES NO 
101. Do people often act so badly 
that you have to be mean or 
nasty to them? YES NO 
102. Do you often have to make a 
“fuss” or “act up” to get your 
rights? YES NO 
103. Is anyone at school so mean 
that you tear, or cut, or break 
things? YES NO 
104. Is it hard to make people re¬ 
member how well you can do 
things? YES NO 
105. Is someone at home so mean 
that you often have to quarrel? YES NO 
106. Do you sometimes need some¬ 
thing so badly that it is all right 
to take it? YES NO 
107. Do classmates often quarrel 
with you? YES NO 
108. Do you like to scare or push 
smaller boys and girls? YES NO 
Score Section 2 C. 
109. Do you have a hard time be¬ 
cause it seems that your folks 
hardly ever have enough money? YES NO 
110. Do your folks seem to think 
that you are just as good as 
they are? YES NO 
111. Are you unhappy because your 
folks do not care about the 
things you like? YES NO 
112. When your folks make you 
mind are they usually nice to 
you about it? YES NO 
113. Do your folks often claim that 
you are not as nice to them as 
you should be? YES NO 
114. Do you like both of your par¬ 
ents about the same? YES NO 
115. Does someone at home pick on 
you much of the time? YES NO 
116. Does it seem to you that your 
folks at home often treat you 
mean? YES NO 
117. Do you try to keep boys and 
girls away from your home be¬ 
cause it isn’t as nice as theirs? YES NO 
118. Do you sometimes feel like run¬ 
ning away from home? YES NO 
119. Do you feel that no one at home 
loves you ? YES NO 
120. Have you often felt that your 
folks thought you would not 
amount to anything? YES NO 
Score Section 2 D. 
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SECTION 2 E SECTION 2 F 
121. Do you think that the boys 
and girls like you as well as they 
should? YES NO 
122. Do you think that the children 
would be happier if the teacher 
were not so strict? YES NO 
123. Is it fun to do nice things for 
some of the other boys and 
girls? YES NO 
124. Is school work so hard that you 
are afraid you will fail? YES NO 
125. Do many of the children get 
along with the teacher much 
better than you do? YES NO 
126. Does it seem to you that some of 
the teachers have it in for 
pupils? YES NO 
127. Do your schoolmates seem to 
think that you are nice to 
them? YES NO 
128. Would you like to stay home 
from school a lot if it were right 
to do s ? YES NO 
129. Are most of the boys and girls 
at school so bad that you try to 
stay away from them? YES NO 
130. Do your classmates choose you 
as often as they should when 
they play games? YES NO 
131. Do many of the other boys or 
girls claim that they play games 
fairer than you do? YES NO 
132. Do the boys and girls usually 
treat you nice at school? YES NO 
Score Section 2 E. 
133. Do you visit many of the inter¬ 
esting places near where you 
live? YES NO 
134. Do you sometimes do things 
to make the place in which you 
live look nicer? YES NO 
135. Do you think there are too few 
interesting places near your 
home? YES NO 
136. Do you ever help clean up things 
near your home? YES NO 
137. Do you take good care of your 
own pets or help with other 
people’s pets? YES NO 
138. Do you sometimes help other 
people? YES NO 
139. Do you try to get your friends 
to obey the laws? YES NO 
140. Do you help children keep away 
from places where they might 
get sick? YES NO 
141. Do you usually try to be nice to 
people who are not the same 
color or race as you are? YES NO 
142. Is it all right to do what you 
please if the police are not 
around ? YES NO 
143. Does it make you glad to see 
the people around your house 
get along fine? YES NO 
144. Do you dislike many of the 
people who live near your home? YES NO 
Score Section 2 F. 
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A Intermediate Series Grades 7-10 
CALIFORNIA TEST OF PERSONALITY—INTERMEDIATE Form A 
A PROFILE OF PERSONAL AND SOCIAL ADJUSTMENT 
Devised by Willis W. Clark, Ernest W. Tiegs, and Louis P. Thorpe 
Name- Grade.. Sex: Boy-Girl 
School. .Age Birthday. 
Teacher Date. 
COMPONENTS 
1. Self Adjustment . . . 
A. Self-reliance .... 
B. Sense of Personal Worth 
C. Sense of Personal Freedom 
D. Feeling of Belonging . 
E. Withdrawing Tendencies 
(Freedom from) 
F. Nervous Symptoms . . 
(Freedom from) 
2. Social Adjustment . . 
A. Social Standards . . . 
B. Social Skills  
C. Anti-Social Tendencies 
(Freedom from) 
D. Family Relations . . . 
E. School Relations . . 
F. Community Relations . . 
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INTERESTS AND ACTIVITIES 
First look at each thing in this test. Make a circle around the L for each thing that you 
like or would very much like to do. Then make a circle around the D for things you really do. 
1. L D Play the radio 27. L D Collect coins 51. L D Go to church 
2. L D Read stories 28. L D Collect autographs 52. L D Go to Sunday 
3. L D Go to movies 29. L D Collect pictures School 
4. L D Read comic strips 30. L D Use a camera 53. L D Belong to a club 
5. L D Work problems 31. L D Sew or knit 54. L D Belong to YMCA 
6. L D Study history 32. L D Repair things or YWCA 
7. L D Study science 33. L D Make boats 55. L D Go to parks 
8. L D Study literature 34. L D Make airplanes 56. L D Engage in sports 
9. L D Do cross-word 35. L D Make a radio 57. L D Go to circus 
puzzles 36. L D Work with tools 58. L D Sing in a chorus 
10. L D Study trees 37. L D Have a garden 59. L D Sing in a glee club 
11. L D Study birds 38. L D Drive an automobile 60. L D Belong to a gang 
12. L D Study animals 39. L D Play with pets 61. L D Play ping pong 
13. L D Study butterflies 40. L D Raise animals 62. L D Play croquet 
14. L D Draw or paint 41. L D Go fishing 63. L D Play baseball 
15. L D Work in a laboratory 42. L D Climb or hike 64. L D Play tennis 
16. L D Model or design 43. L D Skate 65. L D Go hunting 
17. L D Do housework 44. L D Ride a bicycle 66. L D Go riding with 
18. L D Sing 45. L D Ride a horse others 
19. L D Play the piano 46. L D Practice first aid 67. L D Play in a band 
20. L D Make a scrapbook 68. L D Play in an orchestra 
21. L D Keep a diary 69. L D Go to church socials 
22. L D Write poems 70. L D Go to parties 
23. L D Speak pieces 47. L D Play cards 71. L D Go to dances 
24. L D Play an instrument 48. L D Play dominoes 72. L D Be an officer of a club 
25. L D Visit museums 49. L D Play checkers 73. L D Be a class officer 
26. L D Collect stamps 50. L D Play chess 74. L D Go camping 
SECTION 1 A SECTION 1 B 
1. Do you keep on working even if 
the job is hard? Y£S NO 
2. Is it hard for you to be calm 
when things go wrong? YES NO 
3. Does it usually bother you 
when people do not agree with 
you? YES NO 
4. When you are around strange 
people do you usually feel 
uneasy? YES NO 
5. Is it easy for you to admit 
it when you are in the 
wrong? YES NO 
6. Do you have to be reminded 
often to finish your work? YES NO 
7. Do you often think about the 
kind of work you want to do 
when you grow up? YES NO 
8. Do you feel bad when your 
classmates make fun of you? YES NO 
9. Is it easy for you to meet or 
introduce people? YES NO 
10. Do you usually feel sorry for 
yourself when you get hurt? YES NO 
11. Do you find it easier to do what 
your friends plan than to make 
your own plans? YES NO 
12. Do you find that most people 
try to boss you? YES NO 
13. Is it easy for you to talk to im¬ 
portant people? YES NO 
14. Do your friends often cheat you 
in games? YES NO 
15. Do you usually finish the things 
















Are you often invited to 
parties where both boys and 
girls are present? 
Do you find that a good many 
people are mean? 
Do most of your friends seem 
to think that you are brave 
or strong? 
Are you often asked to help 
plan parties? 
Do people seem to think that 
you have good ideas? 
Are your friends usually in¬ 
terested in what you are 
doing? 
Are people often unfair to 
you? 
Do your classmates seem to 
think you are as bright as 
they are? 
Are the other students glad 
that you are in their class? 
Do both boys and girls seem 
to like you? 
Do you have a hard time 
doing most of the things you 
try? 
Do you feel that people do 
not treat you as well as they 
should? 
Do many of the people you 
know seem to dislike you? 
Do people seem to think you 
are going to do well when 
you grow up? 
Do you find that people do 
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Score Section I A. Score Section 1 B 
SECTION 1 C SECTION 1 D 
31. Are you allowed to say what 46. Do you find it hard to get 
you think about most things? YES NO acquainted with new stu¬ 
dents? YES NO 
32. Are you allowed to choose 
your own friends? YES NO 47. Are you considered as strong 
and healthy as your friends? YES NO 
33. Are you allowed to do many 
of the things you want to do? YES NO 48. Do you feel that you are liked 
by both boys and girls? YES NO 
34. Do you feel that you are 
punished for too many little 
things? YES NO 
49. Do most people seem to enjoy 
talking to you? YES NO 
35. Do you have enough spénd- 
ing money? YES NO 
50. Do you feel that you fit well 
into the school where you go? YES NO 
36. Are you usually allowed to 
go to socials where both boys 
51. Do you have enough good 
friends? YES NO 
37. 
and girls are present? 
Do your folks usually lçt you 
help them decide about 
YES NO 52. Do your friends seem to think 
that your folks are as success¬ 
ful as theirs? YES NO 
38. 
things? 
Are you scolded for things that 
YES NO 53. Do you often feel that teachers 
would rather not have you in 
their classes? YES NO 
do not matter much? YES NO 
39. Are you allowed to go to as 
many shows and entertain¬ 
ments as your friends? YES NO 
54. Are you usually invited to 
school and neighborhood 
parties? YES NO 
■40. Do you feel that your friends 
can do what they want to 
55. Is it hard for you to make 
friends? YES NO 
more than you can? YES NO 56. Do you feel that your class¬ 
mates are glad to have you 
41. Do you have enough time for 
play and fun? YES NO 
in school? YES NO 
57. Do members of the opposite 
42. Do you feel that you are not sex seem to like you as well 
allowed enough freedom? YES NO as they do your friends? YES NO 
43. Do your folks let you go 
around with your friends? YES NO 
58. Do your friends seem to want 
you with them? YES NO 
44. Do you help pick out your 
own clothes? 
59. Do people at school usually 
pay attention to your ideas? 
YES NO 
YES NO 
60. Do the other boys and girls 
45. Do other people decide what seem to have better times at 
you shall do most of the time? YES NO home than you do? YES NO 
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Score Section 1 C Score Section 1 D. 
SECTION 1 E SECTION 1 F 
61. Have you noticed that many 
people do and say mean 
things? YES NO 
62. Does it seem as if most 
people cheat whenever they 
can? YES NO 
63. Do you know people who are 
so unreasonable that you hate 
them? YES NO 
64. Do you feel that most people 
can do things better than 
you can? YES NO 
65. Have you found that many 
people do not mind hurting 
your feelings? YES NO 
66. Would you rather stay away 
from parties and social 
affairs? YES NO 
67. Have you often felt that older 
people had it in for you? YES NO 
68. Do you have more problems 
to worry about than most 
boys or girls? YES NO 
69. Do you often feel lonesome 
even with people around you? YES NO 
70. Have you often noticed that 
people do not treat you as 
fairly as they should? YES NO 
71. Do you worry a lot because 
you have so many problems? YES NO 
72. Is it hard for you to talk to 
classmates of the opposite 
sex? YES NO 
73. Have you often thought that 
younger boys and girls have 
a better time than you do? YES NO 
74. Do you often feel like crying 
because of the way people 
neglect you? YES NO 
75. Do too many people try to 
take advantage of you? YES NO 
76. Do you frequently have sneez¬ 
ing spells? YES NO 
77. Do you sometimes stutter 
when you get excited? YES NO 
78. Are you often bothered by 
headaches? YES NO 
79. Are you often not hungry 
even at meal time? YES NO 
80. Do you usually find it hard to 
sit still? YES NO 
81. Do your eyes hurt often? YES NO 
82. Do you often have to ask 
people to repeat what they 
just said? YES NO 
83. Do you often forget what you 
are reading? YES NO 
84. Are you sometimes troubled 
because your muscles twitch? YES NO 
85. Do you find that many people 
do not speak clearly enough 
for you to hear them well? YES NO 
86. Are you troubled because of 
having many colds? YES NO 
87. Do most people consider you 
restless? YES NO 
88. Do you usually find it hard to 
go to sleep? YES NO 
89. Are you tired much of the 
time? YES NO 
90. Are you often troubled by 
nightmares or bad dreams? YES NO 
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Score Section 1 E Score Section 1 F. 
SECTION 2 A SECTION 2 B 
91. Is it all right for one to avoid 
work that he does not have to 
106. 
to do? YES NO 
92. Is it always necessary to keep 
promises and appointments? YES NO 
107. 
93. Is it necessary to be kind to 
people you do not like? YES NO 108. 
94. Is it alright to make fun of 
people who have peculiar 
NO notions? YES 
95. Is it necessary to be courteous 
to disagreeable persons? YES NO 
109. 
96. Does a student have the right 
to keep the things that he 
110. 
finds? YES NO 111. 
97. Should people have the right 
to put up “keep off the grass” 
signs? YES NO 
112. 
98. Should a person always thank 
others for small favors even 
though they do not help any? YES NO 
113. 
99. Is it all right to take things 
that you really need if you 
have no money? YES NO 
114. 
100. Should rich boys and girls be 
treated better than poor 
ones? YES NO 
115. 
116. 
101. Is it all right to laugh at 
people who are in trouble if 
they look funny enough? YES NO 117. 
102. Is it important that one be 
friendly to all new students? YES NO 
103. When people have foolish 
beliefs is it all right to laugh 
at them? YES NO 
118. 
104. If you know you will not be 
caught is it ever all right to 
cheat? YES NO 
119. 
105. Is it all right to make a fuss 
when your folks refuse to let 
you go to a movie or party? YES NO 
120. 
Score Section 2 A. 
When people annoy you do 
you usually keep it to your¬ 
self? YES NO 
Is it easy for you to remember 
the names of the people you 
meet? YES NO 
Have you found that most 
people talk so much you have 
to interrupt them to get a word 
in edgewise? YES NO 
Do you prefer to have parties 
at your own home? YES NO 
Do you usually enjoy talking 
to people you have just met? YES NO 
Do you often find that it pays 
to help people? YES NO 
Is it easy for you to pep up 
a party when it is getting 
dull? YES NO 
Can you lose games without 
letting people see that it 
bothers you? YES NO 
Do you often introduce people 
to each other? YES NO 
Do you find it hard to help 
plan parties and other socials? YES NO 
Do you find it easy to make 
new friends? YES NO 
Are you usually willing to 
play games at socials even if 
you haven’t played them be¬ 
fore? YES NO 
Is it hard for you to say nice 
things to people when they 
have done well? YES NO 
Do you find it easy to help 
your classmates have a good 
time at parties? YES NO 
bo you usually talk to new 
boys and girls when you meet 
them? YES NO 
* 
Score Section 2 B  
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Do you have to get tough 
with some people in order to 
get a fair deal? YES 
Do you find that you are 
happier when you can treat 
unfair people as they really 
deserve? YES 
Do you sometimes need to 
show anger to get your 
rights? YES 
Do your classmates often 
force you to fight for things 
that are yours? YES 
Have you found that telling 
falsehoods is one of the easiest 
ways for people to get out 
of trouble? YES 
Do you often have to fight 
for your rights? YES 
Do your classmates often try 
to blame you for the quarrels 
they start? YES 
Do you often have to start 
a fuss to get what is coming 
to you? YES 
Do people at school sometimes 
treat you so badly that you 
feel it would serve them right 
if you broke some things? YES 
Do you find some people so 
unfair that it is all right to be 
mean to them? YES 
Do you often have to push 
younger children out of the 
way to get rid of them? YES 
Do some people treat you so 
mean that you call them 
names? YES 
Is it all right to take things 
away from people who are 
unfair? YES 
Do you disobey teachers or 
your parents when they are 
unfair to you? YES 
Is it right to take things when 
people are unreasonable in 































Are your folks fair about it 
when they make you do 
things? YES NO 
Do you often have good 
times at home with your 
family? YES NO 
Do you have good reasons for 
liking one of your folks 
better than the other? YES NO 
Do your folks seem to think 
that you will be a success? YES NO 
Do your folks seem to think 
you do your share at home? YES NO 
Do your folks. seem to feel 
that you are interested in the 
wrong things? YES NO 
Do you and your folks agree 
about things you like? YES NO 
Do members of your family 
start quarrels with you often? YES NO 
Do you prefer to keep your 
friends away from your home 
because it is not attractive? YES NO 
Are you often accused of not 
being as nice to your folks 
as you should be? YES NO 
Do you have some of your 
fun when you are at home? YES NO 
Do you find it difficult to 
please your folks? YES NO 
Have you often felt as though 
you would rather not live at 
home? YES NO 
Do you sometimes feel that 
no one at home cares about 
you? YES NO 
Are the people in your home 
too quarrelsome? YES NO 
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Score Section 2 C. Score Section 2 D 
SECTION 2 E SECTION 2 F 
151. Have you found that your 
teachers understand you? YES NO 
152. Do you like to go to school 
affairs with members of the 
opposite sex? YES NO 
153. Is some of your school work 
so hard that you are in danger 
of failing? YES NO 
154. Have you often thought that 
some teachers care little about 
their students? YES NO 
155. Do some of the boys and 
girls seem to think that you 
do not play as fair as they 
do? YES NO 
156. Are some of the teachers so 
strict that it makes school 
work too hard? YES NO 
157. Do you enjoy talking with 
students of the opposite sex? YES NO 
158. Have you often thought that 
some of the teachers are 
unfair? YES NO 
159. Are you asked to join in 
school games as much as you 
should be? YES NO 
166. Do you often visit at the 
homes of your boy and girl 
friends in your neighborhood? YES NO 
167. Do you have a habit of speak¬ 
ing to most of the boys and 
girls in your neighborhood? YES NO 
168. Do most of the boys and girls 
near your home disobey the 
law? YES NO 
169. Do you play games with 
friends in your neighbor¬ 
hood? YES NO 
170. Do any nice students of the 
opposite sex live near you? YES NO 
171. Are most of the people near 
your home the kind you can 
like? YES NO 
172. Are there boys or girls of other 
races near your home whom 
you try to avoid? YES NO 
173. Do you sometimes go to neigh¬ 
borhood parties where both 
boys and girls are present? YES NO 
174. Are there people in your 
neighborhood that you find it 
hard to like? YES NO 
160. Would you be happier in 
school if the teachers were 
kinder? YES NO 
161. Do you have better times 
alone than when you are with 
other boys and girls? YES NO 
162. Do your classmates seem to 
like the way you treat them? YES NO 
163. Do you think the teachers 
want boys and girls to enjoy 
each other’s company? YES NO 
164. Do you have to keep away 
from some of your classmates 
because of the way they treat 
you? YES NO 
165. Would you stay away from 
school oftener if you dared? YES NO 
175. Do you have good times with 
the boys and girls near your 
home? YES NO 
176. Are there several people living 
near you whom you would not 
care to visit? YES NO 
177. Is it necessary to be nice to 
persons of every race? YES NO 
178. Are there any people in your 
neighborhood so annoying 
that you would like to do 
something mean to them? YES NO 
179. Do you like most of the boys 
and girls in your neighbor¬ 
hood? YES NO 
180. Do you feel that the place 
where you live is not very 
interesting? YES NO 
Score Section 2 E Score Section 2 F 
— 8 — 
Grades 1-3 
CALIFORNIA TEST OF MENTAL MATURITY—PRIMARY SERIES 
Devised by Elizabeth T. Sullivan Willis W. Clark, and Ernest W. Tiegs 
Name Grade Boy-Girl 
School    Age Last Birthday  
Teacher     Date  
TEST FACTOR 
1. Visual Acuity . . 
2. Auditory Acuity 
3. Motor Co-ordination 
TEST FACTOR 
A. Memory 32 
4. Immediate Recall* . . 20 
5. Delayed Recall (p. 16) . 12 
B. Spatial Relationships . 32 
6. Sensing Right and Left* 10 
7. Manipulation of Areas* 12 
8. Foresight in Spatial Sit'ns 10 
C. Logical Reasoning . . 48 
9. Opposites* . . . . 12 
10. Similarities* . . . . 12 
11. Analogies* . . . . 12 
14. Inference (p. 14) . 12 
D. Numerical Reasoning . 24 
12. Number Concepts* . . 12 
13. Numerical Quantity . 12 
E. 15. Vocabulary . . . 28 
Total Mental Factors . 164 
(A+B+C+D+E) 
F. Language Factors . . 64 
(5+13+14+15) 
G. Non-Language Factors 100 
(Total Mental Factors Minus F) 
Chronological Age . . . 
Actual Grade Placement . 
























(Chart pupil’s scores here) 
84 96 108 120 132 144 156 168 
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Copyright, 1942, 1946, by California Test Bureau 
Published by California Test Bureau 
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Test 1. Score (number right) 
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TEST 3 
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Test 4. Score (number right) 
TEST 6. 
Test 6. Score (number right)  
(Test 5 is on page 16.) 
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CALIFORNIA TEST OF MENTAL MATURITY—ELEMENTARY SERIES 
Devised by Elizabeth T. Sullivan. Willis W. Clark, and Ernest W. Tiegs 
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School Age Last Birthday  
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Score Score y, g Q ? g g g 
A. Memory 44 
4. Immediate Recall* . . 24 
5. Delayed Recall (p. 16) 20 
B. Spatial Relationships . 45 
6. Sensing Right and Left* 20 
7. Manipulation of Areas* 15 
8. Foresight in Spatial Sit'ns* 10 
C. Logical Reasoning 
9. Opposites* . . . 
10. Similarities* . . 
11. Analogies* . . 
15. Inference (p. 14) 
D. Numerical Reasoning 
12. Number Series* . . 
13. Numerical Quantity* 
14. Numerical Quantity . 
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TEST 1. 
Directions: In each group of letters and numbers, put a circle around the letters and numbers 
in the second row that are the same as those in the first row of the group. 
B K L 4 
A. 
S © 0 © E © R M 
A X 0 2 
1. 
z 2 N H X 0 S A Y 
C D T 6 
2. 
K 6 N J C T H D S 
p 5 D s 
3. 
D G 5 s X B R V P 
G A R 7 
4. 
R 0 E 7 A C s G F 
E D F 3 
5. 
F H 3 C B E T D X 
K Q A 8 
6. 
Q P 8 V K H A E 0 
7. 
H 9 L R 
S L E R J H 9 M 7 
8. 
o « s p 
Y V K 0 Q J P X 5 
9. 
R 6 B D 
S B T R V D 6 X 8 
10. 
z 4 N w 
M W T N K 4 L E Z 
Test 1. Score (number right) 
— 2 — 
TEST 2. 
Directions: In each row, make an X under the picture that is named. 
Test 2. Score (number right)  
— 3 — 
TEST 3. 
Directions: Start at the first arrow and draw a line to each number when called. Try to keep 
within the black lines. Do B in the same way. 
— 4 — 
TEST 4. 
Directions: Listen carefully to the pairs of words that will be read to you. The first word of each 
pair will be repeated and you are to remember what word went with it. Find a picture of 
this word. Put an X under it and write its number on the line to the right. 
-5 
Test 4. Score (number right) 
TEST 6. 
Directions: Draw a ring around the letter R under all right hands and feet, 
the letter L under all left hands and feet. 
Draw a ring arounc 
Test 6. Score (number right)  
(Test 5 is on page 16.) 
— 6 — 
TEST 7. 
Directions: In each row find a drawing which is the same as the first drawing. Put an X under 
it and write its number on the line to the right. 
I  Z  aX— *— 
8 
1} i?<^ 
2 3 4 » 
1 ... 2 3 A- * n 




2  3 A < 
1 
b fi7^) ^ 
- 2   .3 s 
6 
' « 





i 2- 3. A 7 
Test 7. Score (number right)     
— 7 — 
Directions: Begin at the arrow in drawing A. Draw a line to show the path you would take through 
all the drawings so as to finish at the arrow in drawing 10. 
A i z 
Test 8. Score (number completed) 
TEST 9. 
Directions: In each row there is one picture which is the opposite of the first picture. Find it, 
put an X under it, and write its number on the line to the right. 
A 
1 _ 2 3_..X_ 4 
1 
1 2. 3 4 
2 
**T & .. X ■ 4 
3 
6 t> Q Q, p 
12 3 4 
4 
1 - Z 3  A 
5 
• 
» ' \ 1 / 




12 3 4 
7 
2^ ^ (7 ^37 Cx 
12 
I- V A A 
15 






— 9 — 
Test 9. Score (number right.) 
TEST 10. 
— 10 — 
TEST 11. 
Directions: In each row, the first picture is related to the second. Find a picture that goes with 
the third picture in the same way. Put an X under it and write its number on the line to 
the right. 
A 
!  2  3  4 
3  4 






1 / y 
\0 &! i tg? © A! A O A > 
âl !53 ft 
I 
I 




4 3 5 8 7 
1  2  3  4 
8 





i 1  3  4_ 
12 




1  2  3  4 
14 
{-IT 
3  4 
15 
Asa X2> A H; .X, 
1  2  3  4 
— 11 — 
Test 11. Score (number riaiit) 
TEST 12. 
Directions: In each row of numbers below, there is one that is wrong. Find this wrong num¬ 
ber and draw a line under it. Then write it on the line to the right. 
Samples: 2 4 6 8 9 10 P 
11 9 8 7 5 3 1 8 
A. 5 10 15 20 22 25 30 A 
B. 18 15 13 12 9 6 3 B 
C. 2 5 8 10 11 14 17 C 
D. 1 2 4 8 14 16 32 D 
E. 27 9 ■ 3 1 0 % E 
F. 3 4 7 8 11 12 14 15 F 
G. 3 9 27 76 81 243 G 
H. 25 24 22 19 18 16 13 12 9 10 7 H 
I. 1 2 4 7 11 15 16 22 1 
J- 12.5 11 .4 10.3 9, .8 9.2 8.1 7.0 
Test 12. Score (number right)  
TEST 13. 
Directions: In each problem you are to find a certain number of coins to make a certain 




A. 6 coins 
B. 7 coins 
C. 4- coins 
D. 3 coins 
E. 3 coins 
F. 6 coins 
G. 6 coins 
H. S coins 
I. 7 coins 













Tost 13. Score (number right) 
— \2 
TEST 14. 
Directions: Work these problems. Use the side of this page to figure on if you need to See 
sample problem A. (Read the problem.) The correct answer is 8 so the letter b is 
written on the line to the right. 
A. There are 5 birds in the tree and 
3 birds on the fence. How many 
birds are there? 
Ans.: a2 bg c 15 a 7 b A 
1. Tom has 5 marbles. Bob has 4 
marbles. Bill has 3 marbles. How 
many marbles do all three boys 
have 
Ans.: a 1 b2 c 12 d60 - 
2. Tickets to the kite show cost 10 
cents. Jim’s big brother bought 2 
tickets. How much did he pay for 
them? 
Ans.: a 20^ b2^ 012^ d 8^ ■ 
3. Ben earns 4 dollars each month 
helping his father after school. He 
has earned 16 dollars. How many 
months has be been working? 
Ans.: a 20 b64 '$4 d4 • 
4. Seventy girl scouts were divided 
into 5 groups of equal size. How 
many girls were there in each 
group? 
Ans.: a 15 b 14 '20 d3 • 
5. How many marbles can you buy 
for 25 cents at the rate of 3 for 5 
cents? 
Ans.: a 15 b75 <*33 d40 ■ 
6. Two boys had a watermelon stand 
at the ball game. They had 50 
cents in the cash box to start with. 
They sold 40 slices of melon at 5 
cents a slice. How much should 
they have in the cash box at the 
end of the day? 
Ans.:a $2.00 b 80^ '$3.00 d $2.50 - 
7. Baseball mits which usually sold 
for 65 cents were sold for a short 
time for 25 cents less. Frank 
bought a mit at the lower price 
and gave the clerk 50 cents. How 
much change should he get back? 
Ans.: a 25^ b20^ c 10^ d5^ 
8. At Camp No. 9 it took 10 boy 
scouts 3 days to set up camp. At 
Camp No. 12 the camp must be set 
up in one day. How many boys 
will be needed to do the work? 
Ans.: a3 b30 *27 d 13    8 
9. George lives one-fourth of a mile 
from school. He goes home at 
noon for lunch. How far does he 
walk each day going to and from 
school? 
Ans.: a Vfjirli. b lmi. c %mi. d U/^mi.  9 
10. A newsboy delivered papers to 30 
customers for a month. At the end 
of the month he collected $15. 
How much did each customer pay?- 
Ans.: a 50^ b $2.00 '5* d$5.00 10 
11. There are 20 girls in the Sunday 
school class. Each week each girl 
gives 5 cents to go toward a fund 
for needy families. How much 
will all the girls give in 5 weeks? 
Ans.: a$1.00 b25^ <=$5.00 d$7.50 11 * 
12. Richard saw a bicycle advertised 
for $21 at one-third off for cash. 
How much money will he need to 
buy it? 
Ans.: a$ 14.00 b$7.00 '$18.00 d$9.00—12 
13. How much will your mother have 
to pay for the cleaning of a rug 
9 ft. wide and 12 ft. long at the 
rate of 20 cents a square foot? 
Ans.: a$8.40 b$1.08 '$4.20 d$21.60 13 
14. In a field meet, 20 events were 
listed for the day. Pupils from 
your school won 60 per cent of the 
events. How many events did you 
lose? 
Ans.: a 4 b3 '8 d 12  14 
15. A swimming pool is 60 ft. long and 
30 ft. wide. The water in the pool 
is 4 ft. deep on the average. How 
long will it take to fill the pool if 
the water runs in at the rate of 90 
cubic feet a minute? 
Ans.: a80min.b5min.'26min.d45min. 15 
13- 
Test 14. Score (number right) 
TEST 15. 
Directions: Read each group of statements and draw a line under the correct answer. Write 
the number of the answer on the line to the right. See sample 0. 
0. If the sun shines it is day. 
The sun shines. Therefore 
1 It will not rain 2 It is day 
3 The moon may shine tonight 2 0 
1. All four-footed creatures are animals 
All horses are four-footed. Therefore 
1 Creatures other than horses can walk 
2 All horses can walk 
3 All horses are animals   1 
2. Either the sun moves around the earth or 
the earth moves around the sun. 
But the sun does not move around the earth. 
Therefore 
1 The earth moves around the moon 
2 The earth moves around the sun 
3 The sun is larger than the earth   2 
3. Manuel runs faster than Harry. 
Burt runs faster than Harry. 
Which is the slowest of the three? 
1 Burt 2 Manuel 3 Harry —— 3 
4. Jane is taller than Helen. Helen is taller 
than Barbara. 
Which is the tallest: Jane, Helen, or Barbara? 
1 Helen 2 Jane 3 Barbara   4 
5. All mammals are vertebrates 
The cow is a mammal. Therefore 
1 Some vertebrates live on land 
2 Some mammals live in water 
3 The cow is a vertebrate  5 
6. A is either B or C. 
A is not C. Therefore 
1 A is not B 2AisB 3CisB   0 
7. Either your cousin is older than you, or the 
same age, or younger. 
But your cousin is not older, nor is he younger. 
Therefore 
1 Your cousin is younger than you 
2 Your cousin is older than you 
3 Your cousin is the same age as you   7 
8. All circles are round figures. 
The figure is not round. Therefore 
1 It is not a circle 2 It is oval 
3 It is either a square or a triangle   8 
9. All metals are solids. 
Gold is a metal. Therefore 
1 Gold is valuable 2 Gold is a solid 
3 Metals are usually heavy   9 
10. Some fishes fly. 
No birds are fishes. Therefore 
1 All creatures that fly are fishes or birds 
2 No fishes resemble birds 
3 Creatures other than birds can fly  10 
11. Three boys are up on a ladder. 
Tom is farther up the ladder than Paul. 
Jim is farther up than Tom. 
Which boy is in the middle position on the 
ladder? 
1 Tom 2 Paul 3 Jim  11 
12. George Washington was a skillful general. 
George Washington was President of the 
United States. Therefore 
1 Skilled generals make good presidents 
2 One President of the United States was 
a skillful general 
3 Good presidents make skillful generals 12 
13. A is situated to the east of B. 
B is situated to the east of C. Therefore 
1 C is situated close to A 
2 A is situated to the east of C 
3 C is nearer to A than to B  13 
14. He is either honest or dishonest. 
But he is not dishonest. Therefore 
1 He is desirable for a position 
2 He comes of honest people 
3 He is honest  14 
15. A is equal to B. 
B is equal to C. Therefore 
1 B is larger than C 2 A is equal to C 
3 A is equal to B plus C  15 
Test 15. Score (number right) 
— 14 — 
TEST 16. 
Directions: Draw a line under the word which means the same or about the same as the first 
word. Write the number of this word on the line to the right, as: 
0. blossom 1 tree 2 vine 
3 flower 4 garden 3 0 
1. journey 1 state 2 travel 
3 end 1 4 fair 1 
2. law 1 rules 2 power 
3 able 4 help 2 
3. always 1 larger 2 forever 
3 know 4 apart 3 
4. almost 1 rarely 2 never 
3 now 4 nearly 4 
5. alarm 1 blame 2 signal 
3 address 4 comfort 5 
6. damage 1 manage 2 collect 
3 injure 4 recover 6 
7. announce 1 keep 2 publish 
3 reform 4 destroy - 7 
8. improve 1 make 2 better 
3 satisfy 4 admit - 8 
9. difficult 1 different 2 pleasant 
3 hard 4 task - 9 
10. despair 1 mind 2 1 time 
11. 
3 past 4 hopeless - 10 
consent 1 occur 2 offer 
3 oppose 4 agree - 11 
12. portion 1 collect 2 part 
3 make 4 refer - 12 
13. amuse 1 afford 2 gift 
3 game 4 please - 13 
14. lack 1 use 2 want 
15. 
3 admit 4 apart - 14 
cease 1 consent 2 ! concert 
3 stop 4 strain - 15 
16. disguise 1 reveal 2 declare 
3 show 4 mask - 10 
17. distinct 1 success 2 clear 
3 interest 4 noticed - 17 
18. sincere 1 satisfactory 2 genuine 
3 hopeful 4 noble — IS 
19. lofty 1 tone 2 high 
3 example 4 toil — 10 
20. extend 1 refuse 2 remain 
3 lengthen 4 revert — 20 
21. condemn 1 false 2 blame 
3 oppose 4 alarm — 21 
22. humble 1 secure 2 dwelling 
3 lowly 4 proud — 22 
23. expert 1 average 2 master 
3 business 4 student — 23 
24. apply 1 piece 2 use 
3 correct 4 mean — 24 
25. legal 1 lawful 2 court 
3 lawyer 4 humane — 25 
26. endeavor 1 help 2 hero 
3 attempt 4 harm   26 
27. conclusion 1 settlement 2 end 
3 journey 4 right   27 
28. obscure 1 clear 2 hidden 
3 odd 4 quaint   28 
29. extraordinary 1 prefer 2 unusual 
3 particular 4 favorable   29 
30. location 1 relieve 2 choice 
3 view 4 situation   30 
31. imaginary 1 existing 2 trifling 
3 unreal 4 substantial   31 
32. escort 1 avoid 2 occasion 
3 attend 4 remain   32 
33. merit 1 deserve 2 merry 
3 desire 4 just   33 
34. compile 1 aid 2 ample 
3 collect 4 answer   34 
35. console 1 empower 2 reduce 
3 order 4 comfort — 35 
36. legislator 1 elector 2 lawmaker 
36 3 minor 4 citizen   
37. revert 1 persist 2 perplex 
3 return 4 unknown   37 
38. significance 1 prevention 2 treatment 
38 3 meaning 4 certainty   
39. petulant 1 oppressive 2 stagnant 
3 sprightly 4 peevish   39 
40. dispute 1 disturb 2 question 
3 subdue 4 disguise   40 
41. deplete 1 complete 2 final 
3 exhaust 4 fearless   41 
42. compassionate 1 respectful 2 free 
3 sly 4 kind 
43. deter 1 meddle 2 applaud 
8 hinder 4 reline 
44. complex 1 simple 2 compliment 
3 complexion 4 mixed 
45. dispatch 1 discount 2 mood 
3 relieve 4 haste 
46. venerable 1 admirable 2 aged 
3 youthful 4 reliable 
47. conceited 1 variable 2 connected 
3 vain 4 conquest 47 
48. malign 1 insure 2 slander * 
3 muffle 4 invade 48 
49. facile 1 fragile 2 futile 
3 easy 4 remote 49 
50. empower 1 enlarge 2 permit 
3 surpass 4 indulge 50 
Test 16. Score (number right) 
— 15 
TEST 5. 
Directions: Read the following and draw a line under the correct answer. Write the num¬ 
ber of the answer on the line to the right. See sample 0. 
0. The name of the story read to you a little 
while ago is 
1 The Guide 2 A Summer’s Outing 
In the Rockies 4 The Pack Train 4 0 
1. The age of the guide was about 
1 33 2 19 3 29 4 24   4 
2. The guide was 
1 Tall and light 2 Short and dark 
3 Medium height and dark 
4 Average height   2 
3. The supply camp was in.the 
1 Coast Ranges 2 Appalachian Mountains 
3 Blue Ridge Mountains 
4 Northwestern Rockies   3 
4. The number of horses in the pack train was 
1 9 2 13 3 7 4 11   4 
5. The saddle-bags were 
1 Partly filled 2 Almost empty 
3 Bulging 4 Breaking open   5 
6. In some of the saddle-bags were: 
1 Miner’s headlights 2 Sleeping bags 
3 Chocolate 4 Dynamite  6 
7. The trail was 
1 Rather wide 2 Steep and narrow 
3 Slippery 4 Rocky  7 
8. A heavy rain fell 
1 Three days before 2 A week before 
3 The morning the pack train started 
4 The day before   8 
9. Where the trail was washed out the guide 
1 Found a new trail 2 Made a rough bridge 
3 Led the horses over logs lying near by 
4 Sent word back to camp for help   9 
10. Where the trail was under water the pack 
1 Swam across the rushing waters 
2 Waited for the water to lower 
3 The guide rolled logs into the stream 
4 Found a new trail  10 
11. The roar of the waterfalls 
1 Rested the horses 
2 Worried the horses 
3 Pleased the guide 
4 Sounded like thunder  11 
12. The glacier the guide saw was 
1 Blue in color 2 Cream-colored 
3 Small 4 Melting fast  12 
13. The lake was beautiful to the guide be¬ 
cause of 
1 The smooth green water 
2 The reflection of the mountain 
3 The almost circular shape 
4 The mist rising from it  13 
14. The pack met the grizzly 
1 On the first day out 
2 Near the glacier 
3 The last afternoon of the trip 
4 Near the miner’s camp  14 
15. The grizzly cleared the trail by 
1 Growling and scattering the horses 
2 Biting the lead horse and scaring the others 
3 Frightening the guide 
4 Striking each horse off the trail  15 
16. After clearing the trail Mr. Grizzly 
1 Turned back on the trail 
2 Lay down to rest 
3 Tore open the bags for food 
4 Continued down the mountain  16 
17. The horses 
1 Were wildly excited 
2 Turned back on the trail 
3 Ran down the mountain side 
4 Took no notice of the grizzly  17 
18. The guide 
1 Unloaded some of the supplies 
2 Led the horses down the mountain side 
3 Led the horses to water 
4 Led the horses back onto the trail  18 
19. When the pack reached camp the miners 
1 Were asleep 
2 Gave the pack a hearty welcome 
3 Blamed the guide for being late 
4 Found fault with the supplies  19 
20. The horses 
1 Did not quiet down for weeks and weeks 
2 Were ready to take the trail the next day 
3 Soon forgot about the grizzly 
4 Were restless for a few days  20 
Test 5. Score (number right) 
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TEST 1. 
Directions: In each group of letters and numbers, put a circle around the letters and numbers 










R © N 
1. 
H 0 X 5 
A Z N H X 0 S 5 L 
N J T 4 
2. 
H 4 N J c T H D V 
D 5 p B 
3. 
C D 5 s X B R P U 
C G R 3 
4. 
M 0 R 3 A C s F G 
5. 
E L F 6 
X F 6 C B E H L S 
6. 
K Q 8 A 
P Q 8 V K H A 0 3 
7. 
R 9 H L 
E S L R J H 7 M 9 
8. 
o Y s p 
W Y 5 0 Q C P X 3 
9. 
R 6 B D 
T B S R V D 6 8 0 
10. 
2 4 w N 
M T N W K 4 E Z L 
Test 1. Score (number right) 
— 2 — 
TEST 2. 
Directions: In each row put an X on the line under the object that is named. Then write the number 
of the object you mark, on the line to the right. 
— 3 — 
Test 2. Score (number right) 
TEST 3. 
Directions: Start at the first arrow at A and draw a line to each number when called. Try to keep 
within the black lines. Do B in the same way. 
— 4 — 
Test 3. Score (number right) 
TEST 4. 
Directions: Listen to the pairs of words that will be read to you. The first word of each pair will be re¬ 
peated and you are to remember what went with it. Find the object. Put an X on the line under 
it and put the number of the object you mark on the line to the right. 
B -= 





































Test 4. Score (number right).. 
TEST 6. 
Directions: Put a circle around the letter R in all rights, 
in all lefts. 
Put a circle around the letter L 
Test 6. Score (number right)  
(Test 5 is on poge 16.) 
— 6 — 
TEST 7. 
Directions: In each row find a drawing that is either the same or different views of the first drawing. Put an 
X on the line under this drawing and put the number of the drawing you mark on the line to the right. 
— 7 — 
TEST 8. 
Directions: Begin at the arrow in drawing A. Draw a line to show the path you would take througl 
all the drawings so as to finish drawing 10. 
— 8 — 
TEST 9. 
Directions: In each row there is one object that represents the opposite of the first object. Put an X on 
the line under it and put the number of the object you mark on the line to the right. 
Test 9. Score (number right) 
— 9 — 
TEST 10. 
Directions: The first three objects in each row are alike in some way. Find another object in the same 
row that belongs with them. Put an X on the line under it and put the number of the object you 
mark on the line to the right. 
Test 10. Score (number right) 
10 — 
TEST 11. 
Directions: In each row the first object is related to the second. Find an object that goes with the third 
object in the same way. Put an X on the line under it and put the number of the object you mark 
on the line to the right. 
Test 11. Score (number right) 
f 
— n — 
TEST 12. 
Directions: In each row of numbers below, there is one that is wrong. Find this wrong num¬ 
ber and draw a line under it. Then write it on the line to the right. 
Sample: 2 4 6 8 9 10 P 
11 9 8 7 5 3 8 
A. 12 10 8 7 6 4 A 
B. 19 16 13 11 10 7 4 B 
C. 1 5 9 13 15 17 C 
D. 4 5 7 8 10 11 12 13 D 
E. 2 4 5 7 8 9 10 11 13 14 E 
F. 0 7 14 19 24 27 29 30 31 F 
G. 20 17 IS 14 11 9 8 7 5 3 2 G 
H. 21 20 18 15 14 12 10 9 8 6 3 H 
I. 2 3 5 8 12 17 22 23 30 1 
J. 20 18 19 17 18 16 17 14 15 16 J 
Go right on with the following until told to stop. In each row of numbers below, the 
numbers grow larger or smaller in a regular series of whole numbers. Supply the missing 
numbers and also write them on i the line to the right. 
Sample: 2 4 7 9 12 14 17 19 4, 12 
K. 1 4 .... 10 19 K 
L. 2    8 .... 32   L 
M. 44 37     16 .... 2 M 
N. 6   28 .... 50 .... 72 N 
0. 83 70 .... 44 5 0 
Test 12. Score (number right) 
* TEST 13. 
Directions: In each problem you are to find a certain number of coins to make a certain 
amount of money. Put the number of coins required under the name of the coin. 
Samples 
2 coins—10 cents 
cent nickel 
2 
dime quarter half-dollar 
4 coins—21 cents 1 2 1 
t 
A. 2 coins—15 cents 
B. 5 coins—18 cents 
C. 8 coins—25 cents 
D. 6 coins—34 cents 
E. 5 coins—47 cents 
F. 6 coins—59 cents 
G 4 coins—86 cents 
H. 7 coins—98 cents 
I. 5 coins—61 cents 
J. 6 coins—70 cents 
K. 7 coins—79 cents 
L. 8 coins—$1.19 
M. 8 coins—$1.48 
N. 9 coins—$2.82 
O. 11 coins—$4.36 
Test 13. Score (number right)   
— 12 — 
TEST 14. 
Directions: Work these problems on a blank sheet of paper. Write the letter of the answer 
on the line to the right. The correct answer for the first problem (0) is b. 
0. If you earn $5.00 and spend $3.00, 
how many dollars will you have 
left? 
Ans.: a$1.00 b$2.00 c$3.00 d$5.00 b 0 
1. If a freight train travels at the rate 
of 20 miles an hour, how many 
miles will it travel in 4 hours? 
Ans.: a5 b24 c80 d60 
2. How many lemons can you buy 
for 15 cents at the rate of 4 for 5 
cents? 
Ans.: a 9 b 12 c 15 d 60 
3. On a road map each one-half inch 
represents 20 miles. How many 
miles are represented by 5 inches? 
Ans.: a10 *>20 c 100 d200 
4. Large envelopes that sell for 3 
cents each can be had for 30 cents 
a dozen. How much is saved when 
bought by the dozen? 
Ans.: a 10c b6c «2i/2c d9c 
5. How many one-inch cubes can be 
placed in a box 5 inches long, 4 
inches wide, and 3 inches high? 
Ans.: a 12 b23 c60 d 100 
6. If you had 20 words in spelling 
and were marked 90%, how many 
words did you spell correctly? 
Ans.: al bll c 18 d 19 
7. How many 1 x/% cent stamps would 
you give in even exchange for 30 
one-half cent stamps? 
Ans.: a10 b 15 «20 d45 
8. A ball team played 25 games and 
won 7 games more than it lost. 
How many games did it win? 
Ans.: a 7 b9 «16 d 18 
9  How many sheets of paper 7 
inches by 10 inches can you cut 
from a sheet of paper 21 inches by 
30 inches? 
Ans.: a3 b6 c9 d34 
10. ow much will picture molding 
for a room 15 feet by 16 feet cost 
at 10 cents a foot? 
Ans.: a $1.10 b $6.20 
« $30.00 d $24.00 • 
11. 2 Va times what number equals 40? 
Ans.: a 16 b8 «15 d 17 
12. If a cubical block of ice 5 inches 
square weighs 6% pounds, how 
many pounds will a cubical block 
10 inches square weigh? 
Ans.: a 12y2 Ml
1/* c50 d 100 - 
13. What is the number which is mul¬ 
tiplied by 2 is 4 less than 3 times 6? 
Ans.: a 6 b 7 «14 d8  ls 
14. Jim says his age is V4 of his uncle’s, 
* and that their ages together total 
40 years. How many years differ¬ 
ence is there between Jim’s and his 
uncle’s age? 
Ans.: a10 b 20 «24 d 30 
15. A tank is fed by two pipes, one 
of which can fill it in 2 hours, and 
the other in 3 hours. A third pipe 
can empty it in 1 hour. If the tank 
is full and all three pipes are 
opened and operating to full ca¬ 
pacity, how many hours will it 
take to empty the tank? 
Ans.: a 2 b4 «5 d6  16 
Test 14. Score (number right. 
— 13 — 
TEST 15. 
Directions: Read each group of statements and draw a line under the correct logical answer. 
Write the number of this answer on the line to the right. 
0. All four-footed creatures are animals. 
All horses are four-footed. Therefore 
1 Creatures other than horses can walk 
2 All horses can walk 
3 All horses are animals j 0 
1. Mr. X is an aviator. 
Mr. X is scout-master for his home town. 
Therefore 
1 Aviators make good scout-masters 
2 One aviator is a scout-master 
3 Scout-masters make good aviators  1 
2. Three boys are on a mountain trail. 
Dick is farther up the trail than Dan. 
Frank is farther up than Dick. 
Which boy is in the middle position on the 
trail? 
1 Dick 2 Dan 3 Frank  2 
3. No human beings are exempt from acci¬ 
dents. Automobile drivers are human beings. 
Therefore 
1 No human being is dependable 
2 No automobile drivers are exempt from accidents 
3 Few human beings make safe automobile drivers 
  3 
4. If he remains with his friend he will suffer 
loss, and if he leaves his friend he will suffer 
loss; but he must remain with his friend or 
leave him. Therefore 
1 He should remain with his friend 
2 It takes courage to leave a friend 
3 He will suffer l ss   4 
« 
5. All squares have four equal sides. 
This figure does not have four equal sides. 
Therefore 
1 It is a circle 
2 It is not a square 
3 It is either a triangle or a rectangle  5 
6. He is either foreign-born or a native. But, 
he is not foreign-born. Therefore 
1 He is a voter 
2 He is a native 
3 He is a soldier   G 
7. Pine Street is parallel to River Drive. 
River Drive is parallel to Cypress Street. 
Therefore 
1 Pine Street is east of River Drive 
2 Cypress Street crosses Pine Street 
3 Pine Street is parellel to Cypress Street   T 
8. Either your sister is more intelligent than 
you, or as intelligent, or less intelligent. 
But, your sister is not more intelligent, nor is 
she less intelligent. Therefore 
1 Your sister is less intelligent than you 
2 Your sister is as intelligent as you 
3 Your sister is more intelligent than you   8 
9. Jim has a better batting average than Ed. 
Ed has a better batting average than Bill. 
Which has the best batting average? 
1 Jim 2 Bill 3 Ed   9 
10. A weighs less than B. 
B weighs less than C. Therefore 
1 B weighs more than C 
2 A’s weight is equal to B’s and C’s 
3 A weighs less than   10 
11. The box contains either gold or silver or 
crystal. It does not contain silver. Therefore 
1 It contains crystal 
2 It contains either gold or crystal 
3 The conclusion is uncertain  11 
12. If he is to keep his place on the team he 
must avoid disputes with' the captain and the 
coach. 
But, he will not avoid disputes with the cap¬ 
tain, or he will not avoid disputes with the 
coach. Therefore 
1 He will not remain on the team 
2 He will lose in popularity with the school 
3 He may have a reasonable complaint  12 
13. If the claim is unjust, refusal to permit its 
discussion before the Student Council is un¬ 
wise. 
If the claim is just, refusal is inexcusable. 
But, the claim is either unjust or it is just. 
Therefore 
1 The refusal is justified 
2 The refusal is being discussed freely 
3 The refusal is either unwise or inexcusable 13 
14. A’s house is situated northeast of B’s. 
B’s house is situated northeast of C’s. 
Therefore 
1 A’s house is situated nearest to C 
2 C’s house is nearer to A’s house than to B’s 
3 A’s house is situated to the northeast of C’s 44 
15. W is between X and Y. 
X is between Y and Z. Therefore 
1W is not between Y and Z 
2 W is between X and Z 
3 W is nearer to X than to Z  45 
Test 15. Score (number right) 
— 14 — 
TEST 16. 
Directions: Draw a line under the word which means the same or about the same as the first 
word. Write the number of this word on the line to the right, as: 
0. blossom 1 tree ■ 2 ; vine 
3 flower 4 garden 3 0 
1. strange 1 real 2 tell 
3 certain 4 unknown l 
2. reply 1 news 2 answer 
3 note 4 open 2 
3. liberty 1 benefit 2 seize 
3 freedom 4 aid 3 
4. assist 1 consent 2 help 
3 agree 4 overlook 4 
5. admire 1 defend 2 protect 
3 approve 4 agree 5 
6. aim 1 offer 2 ; apply 
3 haste 4 end 6 
7. esteem 1 reject 2 estimate 
3 exceed 4 respect 7 
8. acquire 1 agree 2 conduct 
3 obtain 4 conflict 8 
9. counsel 1 glory 2 advice 
3 generous 4 satisfy 9 
10. ample 1 season 2 plentiful 
3 alive 4 autumn 10 
11. amaze 1 agree 2 betray 
3 surprise 4 contrary 11 
12. oppress 1 promise 2 imitate 
3 crowd 4 burden 12 
13. liberal 1 lonely 2 generous 
3 learned 4 real 13 
14. predatory 1 wandering 2 stationary 
3 plundering 4 lasting — 
15. obstinate 1 obedient 2 headstrong 
3 satisfactory 4 saucy — 
16. eternal 1 worthy 2 brief 
3 endless 4 native 16 
17. fugitive 1 fetter 2 accident 
3 saddle 4 runaway - 17 
18. legend 1 ancient 2 legion 
3 story 4 leisure - 18 
19. entreat 1 refuse 2 plead 
3 repair 4 reform - 19 
20. notable 1 terrible 2 brilliant 
3 severe 4 famous - 20 
21. diminish 1 obtain 2 repeat 
3 reduce 4 plentiful - 21 
22. envious 1 amiable 2 jealous 
3 boisterous 4 enormous - 22 
23. prophecy 1 suggestion 2 premium 
3 substance 4 prediction 
24. corrode 1 collect 2 disintegrate 
3 applaud 4 blame 
25. invariably 1 probably 2 sometimes 
3 always 4 motionless 
26. detect 1 remove 2 discover 
3 overtake 4 apply — 26 
27. reluctantly 1 gladly 2 instantly 
3 certainly 4 u nwillingly — 27 
28. inefficient 1 inevitable 2 prudent 
3 incompetent 4 unruly — 28 
29. facetious 1 active 2 fragile 
3 humorous 4 inventive — 29 
30. ambiguous 1 thoughtful 2 doubtful 
3 responsible 4 : confident — 3 0 
31. utilize 1 harmonize 2 identify 
3 use 4 invite — 31 
32. dejected 1 involved 2 disheartened 
3 weighty 4 destroyed — 32 
33. dexterity 1 affection 2 advantage 
3 safety 4 skill — 3 3 
34. defer 1 affirm 2 delay 
3 confer 4 ordain — 34 
35. deride 1 advance 2 encourage 
3 ennoble 4 ridicule — 35 
36. concede 1 overrule 2 engage 
3 allow 4 endeavor — 36 
37. invoke 1 hover 2 imitate 
3 ask 4 invest — 3 7 
OO
 
coerce 1 varnish 2 adverse 
3 treasure 4 compel — 38 
39. tarnish 1 frighten 2 blacken 
3 lament 4 torment — 39 
40. antecedent 1 actual 2 pretended 
3 previous 4 genuine - 
41. disparage 1 divert 2 discredit 
3 deprive 4 divide - 
42. impervious 1 empty 2 injurious 
3 impenetrable 4 important - 
43. deleterious 1 harmful 2 particular 
3 tardy 4 just - 
44. presage , 1 wisdom 2 precedent 
3 foretell 4 promote - 
45. surfeit 1 excess 2 excel 
3 survey 4 feature - 
46. vertigo 1 greenish 2 truth 
3 strength 4 giddiness - 
47. quondam 1 quota 2 survivor 
3 former 4 future - 
48. mandible 1 handcuff 2 jaw 
3 law 4 forceful - 
49. odium 1 favor 2 blame 
3 smell 4 poem — 
50. chuff 1 peeve 2 churl 
3 cliff 4 laugh — 
Test 16. Score (number right). 
— 15 — 
TEST 5. 
Directions: Read the following and draw a line under the correct answer. Put the number 
of this answer on the line to the right. 
0. The story read to you a little while ago was 
about 
1 Indians 2 Cowboys 
3 Early Settlers 4 Gold Mines 3 0 
1. The name of the story was 
1 The Prairies 2 A Perilous Journey 
3 Covered Wagons 4 The Southern Trail  1 
2. The party was traveling to 
1 The Northwest 2 The Southeast 
3 Sutter Creek 4 The Southwest   2 
3. The camp was 
1 Near the river 2 Near the ocean 
3 In the mountains 4 On the plains —— 3 
4. The party was preparing to take the 
1 Southern trail 2 The central trail 
3 The northern trail 4 The shortest trail  4 
5. The party broke camp 
1 At noon 2 Near sundown 
3 In the winter 4 At sunrise  5 
6. The leader of the party was worried about 
1 The horses 2 The food supply 
3 The wagon wheels 4 The Indians   6 
7. The members selected to leave the party 
were 
1 Eleven middle-aged men 
2 Seventeen volunteers 
3 Nineteen young men 
4 Fifteen experienced travelers  7 
8. Those selected to make the journey on 
foot were given a small supply of 
1 Bread and meal 2 Flour and bacon 
3 Canned goods 4 Dried fruit  8 
9. The goodbyes of their relatives and friends 
were 
1 Tearful 2 Indifferent 
3 Restrained 4 Resentful  9 
10. The foot travelers were also given to carry 
with them 
1 A small rifle 2 A shot gun 
3 A revolver 4 A muzzle-loader  10 
11. They were given enough ammunition for 
1 Seventeen shots 2 Three shots 
3 Ten shots 4 Five shots  11 
12. They met a deer on their journey on the 
1 Fifth day 2 First day 
3 Last day 4 Second day  12 
13. The foot travelers left their weapon 
1 Near the slain deer 
2 Standing against a tree 
3 On a pile of rocks 
4 In the branches of a tree  13 
14. On the last day of the trip the foot 
travelers 
1 Shot some wild birds 
2 Caught some fish in a stream 
3 Enjoyed some ripe cactus fruit 
4 Ate some white waxlike berries  ! 4 
15. They became sick from eating 
1 Wild honey 2 Tainted deer meat 
3 Poisonous berries 4 Wild grapes  3 5 
16. When the settler saw the stranger on the 
height above the settlement he 
1 Beckoned him to come down 
2 Made a camp for his sick comrades 
3 Sent a boy up the trail 
4 Sent two men up the trail  16 
17. The rescuing party brought the sick foot 
travelers to camp 
1 On their shoulders 2 On stretchers 
3 On horses 4 In a wagon  17 
18. The foot travelers reached their destina¬ 
tion in 
1 The early spring 2 The summer 
3 The late spring 4 The early fall  18 
19. On reaching the settlement they found 
that their families and friends traveling by 
wagon had 
1 Arrived two days before 
2 Arrived the same day 
3 Not arrived yet 
4 Sent word that they were safe  3 9 
20. The wagon train 
1 Arrived three months later % 
2 The story did not say 
3 Arrived one month later 
4 Never reached the settlement 20 
Test 5. Score (number right) 
— 16 — 
